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Superirjtendent Riles, your charge to the 
RISE Commission was clear, but its execution 
proved most complex. This is our report. As 
directed, we used our energies to analyze, the 
problems of the intermediate and secondary 
schools of our state; more broadly, we 
analyzed the problems of youth in their total 
environment as they move from childhood to 
the adult world. As we studied the present 
and probed the. future, we attempted , to 
disregard constraints, dream a little, and 
address ourselves to new ideas and changes 
that may prove necessary. I would be remiss if 
I did not stress the excellent support services 
provided the Commission by your office 
through Project Manager Ernie Hickson and 
the project staff. 

If your objective was to appoint a strong, 
powerful Commission representative of the 
many diverse, segments and interests of the 
total population of the state, you were most 
successful. These highly diverse, intelligent, 
an4 strong-willed members of the Commission 
contributed to an electric environment and 
eventually to a report that I consider of high 
quality. The problem facing us was not a 
shortage of ideas but rather^the attempt to 
convert divergent thinking to convergent 
thinking. Compromises were necessary. The 
report will not be exactly as any one member 
would want it, but it is acceptable and 
affirmed by all but one of the 37 members of 
the Commission. One member considered 
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herself a^representative of a specific constitu- 
ency and felt ^e could not accegt the report 
without the full constituency talcing action. 
This was not within our time constraints or 
accepted procedure. Each member was given 
an opportunity to submit minority expres- 
sions. 

There is one other aspect of tliis report that 
siiould be clearly understood by you and all 
cdnstituencies. This report is not designed as 
an explicit blueprint or prescription for /low 
to reform our intermediate and secondary 
schools. Neither should this report be con- 
strued as a complete coverage of all issues 
related to intermediate and secondary 
schools. To attempt this would have been 
most presumptuous on our part in the time 
allotted and would also have decreased the 
chances of the report making any real differ- 
ences. We hope this report will stimulate some 
signiflcant reform. Our fear, however, is that 
readers will be expecting us to advocate 
sweepiiig changes as a panacea for all ills— not' 
only in our schools but within our total 
society. 

This report does attempt to analyze the 
current situation, clearly communicate the 
problems and conditions that we feel cry for 
change, and suggest those changes that will 
increase the chances of producing desired 
outcomes. We have attempted numerous 
times throughout the report to emphasize 
that the education of youth cannot be 
eiiuated with schooling and that recommenda- 
tions for change in schooling alone could not 
possibly solve the problems. Thus, the Com- 
mission attempted^ to prepare a report that 



will focus the attention of all segments of our 
-society concerned with the effective upbring- 
ing of our youth on solving the problems and 
making the, necessary changes. 

If. this report does provide a common 
framework and source of communication for 
educators, parents, board members, the Legis- 
lature, and various sub-publics concerned with 
maximizing the potential of our youth, we 
will have achieved one of our most important 
objectives. It is our intent that no one be left 
off the hook. Serving as a focal point and 
source for conunon understanding and com- 
munication, this report should increase the 
chances that the hiiman and material 
resources of our state will be more effectively 
utilized in solving the problems we have 
identified. If this proves true, then the many 
hours we have spent in study and group 
discussion, and in Usterpng to hundreds of 
representatives from varioiis segments^of our 
poulation, will not have been in vain. 

We respectfully ^submit our Commission's 
statements and findings to you for your use as 
a tool to focus resources (both human and 
material) and begin the task of reform. Our 
state , must become \nore effective at helping 
youth bridge the ga^etween ghildLood and 
adulthood. The State of California needs 
young adults who are able to cope with and - 
affect the direction of this fast-changing 
society for the benefit of themselves and of 
all mankind. 

LELAND B. NEWCOMER 
Chairman, California Commiisiori 
for Reform of Intermediate 
and Secondary Education 
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"Draft a framework for overhauling educa- 
tion in California's 1,600 intermediate and 
secondary schools." That was the ambitious 
charge given by Wilson Riles, Superintendent 
of Public Instruction, when he formed the 
37-n^ember California Commission for Re- 
form^ of Intermediate and Secondary Educa- 
tion (RISE) m July, 1974. 

Iri delivering his charge to the Commission, 
Superintendent Riles explained that the Com- 
mission's work was part of an effort by the 
State Department of Education to reform 
public education at all levels. Ke noted that 
reforms ire akeady being implemented in the 
primary grades by the state's .ejirly childhood 
. education program. However, to be effective, 
reform cannot start in the kindergarten and 
end at the thkd grade. It must reach the . 
entire system, mcluding the 1.9 million stu- 
dents enrolled at the mtermediate and sec- 
ondary levels. 

To expand reform to the intermediate and 
secondary -school levels, the Superintendent 
asked the RISE Commission to: 

• Envision an educational system that 
could respond continually to changing 
needs in the next quartfer century. 

• Identify the skills and competencies mdi- 
- viduals will*need to survive and function 

f effectively in the next 25 yeiars. j. 

• Chart ways to make schools m6re; effec- 
tive, more enjoyable, and more condu- 
cive to a continued interest in learning. 
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• Identify the goals California's schools 
should be meeting now and through the 
year 2000. 

• Recommend immediate and long-range 
changes to bring about the desired results. 

In presenting liis charge, Superintendent 
Riles emphasized that the Commission's rec- 
ommendations should deal with what types of 
changes would be required and why they are 
needed to serve individual students and soci- 
ety well in the years ahead^ile stressed that 
the Calif6rnia^t,alfiJ3epartment of Education 
would be responsible for determining how the 
recommendations , would be implemented. 
The Department's tasks would involve: 

• Presenting the Commission's recommend 
dations formally to the State Board of 
Education 

• Preparing a plan of action to carry out 
reform in all intermediate and secondary 
schools \ ~ 

• Obtaining support of the plan from the 
State Board of Education, the stye's 
educators, and the public I 

• Seeking the legislation necessary for 
implementing change 1 

• Aiding efforts of local school systems to 
implement changes 

The Need for Ciiange \ 

Tlie very formation jof the RISE Commi$- 
sion and the scope bf its task indicate ^ 
widespread belief that /full-scale reform oftM 
state's intermediate and secondary schools is 
both desired and needed- 

California's schools, like schools every- 
where, have evolved out of the needs bf 
society and the individual within society. 
Ovipr the past two centuries,^ secondary educa- 
tion has been remarkably able to meet the 
needs of a changing society. 

In fact, free, compulsory education for all 
has been one of Americl^'s greatest strengths. 
Public education in America has a long and 
commendable record of success unmatched 
by any other nation in^. the world. This 
country's public schools were extraordinarily 



able to meet the challenges and (Jemands of a 
people who moved-witliin less than two 
cepturies— fxom a rural agrarian society to an 
urban industrialized society and, then, to a 
liighly teclinological society. During this de- 
velopment, intermediate and secondary edu- 
cation provided an unrivaled veliicle for social 
and economic mobility. Even today, public 
education continues to prepare many young 
people well for postsecondary education, 
employment, and adult life. 

But the unparalleled and tumultuous 
dianges that have taken place in American 
society and in the character of American 
youth—particularly in the last three decades— 
are presenting public education today with a 
new and bewildering set of challenges. 

Because public schools have always mir- 
rored the prevailing culture and times, schools 
everywhere reflect a troubled society and a 
troubled youth. Schools today are serving^a 
markedly different kind of young person than 
they were serving a decade or two ago. They 
are serving adolescents -who liave been shaped 
by upheaval in the home, community, and 
broader society. 

In many ways, these adolescents are more 
mature physically and more aware of ,the 
^ world ^around them. Television has taken 
young people to the* scene of a devastating 
war in Southeast Asia and civil strife in 
Ireland. It has taken th^m to scenes of 
bloodshed and disorder in American cities and 
to viblent confrontation^ on American college 
and university campuses*. It has taken Ameri- 
can youth into outer space, onto the moon, 
into the theater and conpert hall, and tlirough 
the history of civilizatioii. It has also exposed 
them to thousands of hours of movies, car- 
toons, and serial dramas that depict violence. 
The average American youth has watched at 
least 10,000 hours of television by the time 
he/she has reached the seventh grade, accord- 
ing to the A. C. Nielsen Company, an audi- 
ence measurement firm.! 

Through television, films, other media, arid 
actual experience, today's adolescents are 
witnessing cultural, political, and technology- 



caL events their parents and grandparents may 
never liave imagined. Young people now are 
confronted with confusing and complicated 
social problems and turmoil that earlier gener- 
ations never encountered. These situations 
liave had a* profound effect on today's youth 
and upon the attitudes and performance of 
young people in and out of school. 

The alarming statistics that' fallow reveal 
the unstable* social climate in which cliildren 
are being raised today th^ magnitude of 
some of the problems schools tliroughout 
California iK)w fac^: : 

• Di>orce— The number pf broken homes 
resulting from divorces is skyrocketing. 
The total number of divorces in Cali- 
fornia in 1 965 was 62,999, or 46 percent 
of the total number of marriages in that 
same year.* .In 1973 the number of 
divortes Incrdased to 117,509, or 69- 
percent of' the total number of marriages 
in that ye^r-^ 

• Noting }f£Cord-Onlyt 45 percent of Cali- 
fornians elifgible to vote attiially voted in 
the Novemoer 1 974 general election.? 

• Alcohoiism— The number bf identified 
alcoholics California hak ' increaised 
from 5,200 per 100,000 ixf 1945 Jo 
9,800 per 100,000 in 1972. Only two 
other states, Nevada and New York, have 
highei" rates of alcoholism."* 

^ S'M/c/de— California's suicide rate has 
increased from 15.9 per 100,000 in 1960 
to 18.8 per- 100,000 in 1970. the 
national figure^'is much lower— 1 1.1 per 
100,000 in 1970.^ The numbdi of Cili- 



Vita! Statistics: Marriages and Marriage Dissolutions, 
Bulletin No' 16 (January -December, 1973). Sacramento: 
California State Department of Health (May. 1974). 

^htal Statistics of California, I97J. Sacramento: Cali- 
fornia State Department of Health, 1975. 

, ^Statement of Vote: General Elecdon, November 5, 
1974, Sacramento: California Secretary of State, ( 1975 ) . 

^California Alcohol Data, 1973, Sacramento: California 
State Health and Welfare Agency, 1974, 

.^Suicide in California, 1960-1970. Sacramento: Cali- 
fornia State Department of Healthy 1974. 



fornia young people between the ages of 
fifteen and twenty-four who kill them-/ 
selves has increased more than 100 per- 
cent in the past ten years. Suicide is now 
the isecond highest cause of death for 
Califpxnians in this age grpup.^ 
/ • Drug Abuse-kd\x\t drug arrests by Cali- 
fornia law enforcement agencies- have 
increased sixfold during a nine-year 
. period-from 20,000? arrests in 1 964 to 
11 »,QQQ-in J573. Juvenile drug arrests 
for this same period jumped twenty- 
fold-from 2,000 to 42,000 per year.*^ 
^^Md Abuse^A total 6t43,U3 Califor- 
nia families involving 99,311 cluldren 
were referred for specialized protective'^ 
services ijn^l972. Seventy-five percent of 
these refenals were due to general 
neglect, and 13 percent were due to 
physical abuse.* 

• Venereal Disease-^p^xoxmdXtly 15 
percent of California's teenagers are 
believed to be infected with a venereal 
disease. Health authorities predict that 
the ratio, could iise to one of every two 
teenagers by 1980.^ 

• f^art^afem -The. estimated xost of van- 
dalism in California's schools is more 
than $10 million annually.*^ 

• /?ropoz^/^ At least one ninth-grade Cali- 
fornia/Student in six faUs to graduate 
from high school, a 50 percent increase 
since 1970. However, the situation is 



^Patrida J, Hill, "Issue Paper: Indicated Concerns of 
California Public Schools Health Education,'* Sacramento, 
1973. ' , . 

'^Annual Report of the Department of Hea^^'^ on the Drug 
Abuse Program. Sacramento: Callfornb State Department of 
Health. 1975. * ' ' 

^Statistical Report on Specialized Child Protective Sejh 
vices, Sacramtiinlo^ California State Department of Social 
Welfare, 1973. 

* ^A Year of Si^iffcance: Annual^epo^t of the California 
State Dtpartmern, of Education for 1972. Sacramento: 
California Stale Department of Educathw, 1973. 

^^4 Report on Conflict and Violence in California i Nigh 
Schools. Sacramento: California State Department of Eduoi^ 
tion, 1973. \ 
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even more serious in some city schools, 

. where a 40 percent dlropout rate is not 
uncommon.** / 

. • Tesi Scores --Th^ California State 
Department of Education's 1973-74 
adiievement testing program disclosc^d 
that the median score of the state's high 
school seniors in writing^anguage skills 
was at the 34th percentile on a scale of 
100. This was 16 points below the 
national norm. Furthermore, approxi- 
mately 45 percent-a record n^mb€5r-of 
entering freshmen at tlie University of 
California .failed to the* College 
Bhtrance Examination Board's English 
, Competency Test last year. This is par- 
ticularly shocking in view of the fact 
that the entering UC students represent 

; the top f 2 percent of their high school 

\ claaeses.*^ 

Clearly, these conditions^stem largely from 
society's inability to^^d effective solutions 
to the very problems it created^ As a single-^ 

"althoMi^i extremely important-segment of 
society, schools cannot bear responsibility for 

..aIL,..af ..5odety!s^^>.i^ can schools be 
expected to cure these ills without help. 
Schools, however, can 'aiid shpuld be able to 
prepare young people for the demands and 
problems of modern life. 

'Nevertheless, there Jr>s^preading feeling 
among educational, polmcal^^nd lay leaders - 
as well as students-that the educational 

'system, of today is not fulfilling thisi responsi- 
bility successftiUy. For example: 

• Increasing numbers of young people find 
schooling boring and ineffective, unable 



**"AttiiUon Kates in CaiUfotnia Fublic S<*ools.'' Pre- 
K>are4 by Fu|>il Pcfsonnel Sctvices, California State Depart- 
, mentof ^lducation. Sacramento, 1974. ' 

^^Firofnet of School Disifici Performance, 1 973^74: 
Statewide Surnmary, Sacramento: CUifomia SUte Depart- 
ment of Education, 1974. 

^^Information provided by the omce of the Vice- 
Pie^dentf Educational Relations, Univerilty of California, 
Bericeley, I975« ^ 



to challenge their abilities, meet their 
^ goals, or prepare them for adulthood, 
• Growing numbers of students, educators, 
parents, and others find that education 
as a whole is out of step with real world 
• needs and far behind current social 
changes. 

' • Mounting numbers of students aire being 
"turned off rather than "turned' on'' to 
schooling; these students are ^sinter- 
^^ted and unmotivated, and many are 
actually doomed to failure in sctiools 
toclay. V 

Indeed,, evidence suggeste that Californians 
from ail walks of life are no longer satisfied 
with the existing system of intermediate and 
secondary aducation~a system tliat ha?* not 
been changed significantly by a comprehen- 
sive plan of reform in more than 60 years. 

Fragmented efforts to improve public edu- 
cation have not been adequate to keep pade 
with tlie changes in our society and" in our 
youth*, Our schools cannot rest on the suc- 
cesses of the past, outstandiiig as these suc- 
cesses have been. The demands of this era 
cannot t^e ignored nor met with yesterday's 
solutions. 

The message is clear: The time for compre-^ 
hensive reform in pur intermediate and 
secondary schools has come. 

The Approafeh /The Process 

In accepting the chaiise of the Superinten- 
dent of Public /Instruction, the <!o.mmission 
realized it ^wbuld be but one voice among 
many seeking to improve public education in 
CaHfornia, B&t, from the beginning, the Com- 
mission was committed to being a legitimate, 
representative^ and effective ^oice. 

To develop a responsive and workable 
instrument, for systemwide reform, the Com- 
' mission s6ught\the views of scores of individ- 
uals smd organiii^tipns within and outside the 
schools. \ 

Tlie public wi$ ih^ted to participate in 21 
public forums held in San Diego^ Los Angeles, 
Anaheim, Jose, Oakland, San Francisco, 



\ Fresno, Riverside, Sicramento, dnd Redding, 
y A total of 315 speakers, representing: either 
\ themselves or organizitions, presented oral 
\, and written testimony at these forums. (Fur- 
' \ their infonnakon about these pubUc forums 
><^^^y |?e found iri^pendix B.) 

The Commission "liso^viewed research 
findings and previous reform stndies. Nation- 
, ^ ally recognized education authorities ad- 
dressed the Commission at its monthly meet- 
ings in" various parts of the state (see\ Appen- 
dix A). : 

Dixring its deliberations, the Commission 
gave careful attention to the great diversity of 
students and needs within CalifQrnia*s 
schools. With this diversity in mind, the 
Commission sought to build ^ a viable frame- 
work for change to serve stiidei^ts ii^ all kinds 
of schools— uitan and rural, subiirban and 
inner dty. It attempted to di^ft a plan to 
enhance learning for all types of student^-the 
twelve-year-old preado)e^nt, the eigfiteen- 
yl y€tar-old young adults" the minority student; 
the slow, the average, the.^fted; the rich and , 
the poor student/^ 

ITie Commission also, took into account the 
changing eolations that may continue to ^ 
affect, education in the futiire. Among these 
are trends in school enrollments, shifts in.the 
ethnic comtH>sitipn of schools and cbmmuni- 
ties, changes in. school-community relation- 



ships, technological innovations, and court- 
imposed requirements of school finance. 

Working as a unit and in small groups, the 
Comnussion^conaidered th results schools 
should be achieving to meet the present and 
future needs of students and society. Once 
these outcomes were identified and described, 
the Commission determined the systemwide 
changes needed to attain the d^ed results at 
all grade levels, seven through twelve. Recom- 
mendations were then drafted to begin the 
process of comprehensive change. 

Because of tiie special needs of the iearly 
adolescent, the Cpnunission agreed that cer- 
tain of its reconunendatiohs should be applied 
differently at this age level. Therefore, par- 
ticular concerns about education for the 
young adolescent have been iexpressed in a 
separate section of the report. 

In the following p^es, the Commission 
presents its philosophy of reform, together 
with its* recommendations and rationale for 
change. Many of the ideas recommended are 
not new. Almost every reform outlined in this 
report is now being practiced in some way 
and in some place in California. However, the 
real reform of education will occur when 
variouis approaches are combined and put into 
practice by California schools in a planned, 
organized manner to achieve common 
objectives. ^. . 
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A Statemient 
of Philosophy 



The Commission's recommendations aim at 
tramforming our educational system from 
one that often herds young people through a 
schtolastic assembly line to one that is flexible, 
demanding, aiid humane enough to help every 
person meet his/her own needs. There is no 
one kind of adult that such a system should 
"prodjLicc/V for the essence of a personalized 
education is the freedom for individual diver- 
sity and self-development. But the Commis- 
sion believes at least ten characteristics of an 
educated adult are worth seeking and should 
be the object of educational reform. 

First, the educated person should have a 
thirst for knowledge. He/she should be mpti-^ 
vated to keep on learixing Jto^^ 
lifetime. Iin,^ changing society, this means 
that people must learn how to learn because 
, new knowledge is being constantly created by 
the current of change. , 

Second, an edubs^tpd person should have 
the skills to find work and to succeed in it. 

Third, ^ person's educatioh should con- 
tribute ta self-understanding and self-esteem. 
These values are morfe important than ev^r in 
an increasingly, impersonal, mobile, and^ech- 
nological world. In a society that constantly 
forces people to adapt to change, the edu- 
cated adult can respond without losing a sense 
of personal worth and purposa. 

Fourth, the educated person cares enough 
about the environment to work for fts mainte- 
nance and improvement. This person also 



holds a global perspective about the ways 
individual and national actions affect this 
shrinking and complex world. 

Fifth, an educated person must try to 
understand and appreciate all peoples and 
cultures, without prejudice. 

Sixth, an educated person must be able to 
read well, speak and write clearly, and han^e 
comfortably both logical concepts and basic 
mathematical skills. 

Seve the educated person understainds 
the Ar* an system of government, includ- 
ing the citizen's rights ^and respon^ Vbib ties. ^ 
People who lack this understanding ichd to 
function less effectively within the demo- 
cratic system and, as a result, tend to weaken , 
the system. / ^ / 

Ei^th, the educated parson should under- 
stand how the economic system works and 
knqw how to manage money as well as earn 
it. 

^ Nintfi, the educated person shotdd know 
and undeistand human biology and >psy- 
chology in order to maintain one^ own 
'iS^IFbeing. 

Finally, an educated person is sensitive to 
artistic, literary, and oilier aesthetic experi- 
ences. A full Mfe calls for thoughts and 
feelings of quality and for an appreciation of 
the beauty around us. 



These goals are not easy to achieve, nor is it 
easy to base a vast system of public education 
on an attempt to meet the. needs and aspira- 
tions of each student. Any such effort must 
begin with far-reaching changes in the way 
schoolM>perate. 

These cHanges must be based on a redefini- 
tion of schooliiifei The Commission has, there- 
fore, rejected the traditional view that a 
school is restricted to a piece of real estate 
where licensed adults teach and students 
passively learn diiru^g specified times of the 
day. Instead, the Cbmmission envisi(5hs a 
school system as a network of teaching and 
learning that takes place at many times and 
places and in which both adults and young 
people work as teachers and learners. It 
envisions an educational system that attracts, 
motivates, and satisfies young people. In such 
a system, society itself is at the core of 
schooling. 

Th e Commission believes that this kind of 
sy^t jm can serve each student well and can be 
accountable and responsive to the public 
which supports it. 

From this perspective, the Conunission 
presents its recommendations for refor^ that 
are needed to . help the young people of 
California become educated adults now and in 
thci years ahead. ^ 




m 





Summary of 
Recommendations 



The recommendations of the Commission 
represent a compr^^hensive framework to per- 
sonalize learning for all students in the state's 
1,600 intermediate and secondary schools, 
liiese recommendations are intended to make 
a significant difference in the way California's 
public schools serve their students, their 
communities, and the broader society. 

When viewed as a concise package of 
interdependent <^oncepts— rather than as a 
series of separate of fragmented ideas for 

^ Tefoxm— the recommendations promise to 
spark a chain reaction culminating in a more 
effective, responsive system of public educa- 
tion in California. 

The majority of the recommendations 

_stems front the Conmiission's belief that 
effective~eau^lOiris personalized education. 
This type of education begins with the 
school's recognition and acceptance of each 
student or learner as its primary client, the 
most important individiial to be served. 
The Commission's recommendations aim at 

V equipping each of these learners with the ' 
knbwledge^ skills, attitudes, and values re- 
quired for responsible and rewarding life in 
modem spdety. 

The reconunendations seek to free learning 
and teaching from the constraints of time, 

= place^ and age. They attempt to breach the 
real and imaginaiy walls that tend to make 
intermediate and secondary schools isolated 
islands for adolescents* 
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The recommendations are further designed 
to create a flexible, challenging, and satisfying 
environment Jor learning that motivates 
young people to remain in school,^strive for 
excellence, and pursue lifelong learning. 

In addition, the recommendations seek to 
develop an educational system that demands 
^rf^hrmnce results from learners, educators, 
s^iools, and local school systems. 

Specifically, the recommendations call for 
such reforms as: 

• Recognizing and accepting each learner 
as the principal client of the schpol 

© Relying on demonstrated proficiency in 
learning activities, instead of depending 
on "seat time," as the basis for awarding 
credit to learners 

• A system of learning options in terms of 
time, place, programs, and formats to 
rive learners a wide choide of ways to 
abWeve their learning goals ^ V 

• Credit and noncredit "furloughs** that 
allow learners to leave and reenter the 
school system 

• Mkstery of essential skills by all leamen, 
particularly the skiUs of readings writing, 
and )^mputation 

• Instrudtional emphasis on social^ con- 
* . cepts that reflect present and future 

needs and concerns * 

• Planned and continuings^periences that 
enable leameis and staff f tb^ in contact 
with people whose racial, Tronic, socio- 
economic, or cultural backgrounds are 
different fiom their own 'n, 

• Extensive opportunities for career explo- 

sion, awareness, ^lid preparation' 



• School cooperation with appropriate 
agencies to assist learners with job place- 
ment f . 

• Developing personal values, respon»bili- 
ties, and decision-making skills 

• Elinfiinating compulsory physical educa- 
tion for learners who can meet perfor- 
mance requirements 

^ Simplifying and improving the current 
system of evaluating and dismissing 
unsatisfactory educators 

• Staff responsibilities that support and 
promote a personalized . instructional 
process for all learners _ 

• Including resource people and eJ^perts 
from the community on the instruc- 
tional staff 

• Counseling and advising services' that aid 
learners in acquiring a positive self-image 
and skflls to deal with personal problems 

• Involving learners, parents, staff, and 
oth&is in the decisiom^naking process at 

• the local and school system level, includ- 
ing involvement in the selection apd 
review of staff , 

• Eliminating average daily attendance for-^ 
mulas as the basis for state financing of 
public education 

• Broad and effective use. of human and 
physical resources in the community ai^cjl 
the use of incentives to promote such 
community partidpationr 

f Supporting an aggressive public infoji^a- 
tion program to keep the public and 
staff informed on matters involving the 
school system, the school, and the com- 
munity 




The New Learner 



All school systems must recognize « and 
accept aikt each student -the leamer-is thteir 
primary cUent. This concept may seeni tru- 
istic or simplistic in nature, but these simplici- 
ties are decepinre* In theory, it may appej^jr 
pbvious that schools are essentially for stu- 
dents. However, evidence suggests that in 
actual practiqe this is often not the <^e. 

The evidence lies in these widespt^d per- 
ceptions about conditions facing lieaniers in 
many schools today; \ 

• There is a scarcity of choice amo^g 
programs, courses, and approaches in 
relation to leailt^er and parent needs and 
desires. "\ ^ 

• Self-respect is diminished if the learner/ 
falls behind other learners in demon- 
strated achievement*. ' . , 

• Help is limited to those who must "catch 
up" to arbitrary standards of achieve- 
ment. 

^ • Opportunities are restricted by the em- 
phasis on "seat time** and instruction 
located at th^ "school site.'* 

• Leahiers are labeled as ri^t or wrong, 
bri^itor dull, cooperative' or difficult. 
Qn^Tahetetfr^ey tend to remain -in 
that category. . 

• Schools seem to be restrictive institu- 
tional bbxes. ' J 

phool rules, written by Wults, are 
ictijfied as being dways "ri|^t.** 

■ ^ ... T ■ . 



^ • Many educators "don*t really care" 
about the welfare of young people. 

• Conditions and practices in schools often 
reflect the preferences of adults and are 
maintained despite the negative effects 
thfey may have on learners. 

Such perceptions demand that tUe obvious 
be restated: Educational programs must be 
intended primarily for the beneflt of each 
learner, regardless of age, sex, ethnicity, race, 
or family background. Once this is more 
widely understood and practiced, profound 
|: changes should occur natufaUy: ^ 

• Decisions on all issues confronting 
schools will be made primarily on the 
ba^ of what is best for the learner. 

• School policymakers will demonstrate 
that the sole purpose of the schoofs 
existence is to serve each and every 
learner. 

If each learner, with different interests and 
abilities, is the primary client of the school 
system, apd if the learner's needs are its 
prim^ coincem, it follows that instruction 
should become tru]^ personalized and respon- 
sive to meet individual differences. 

Personalized instruction is aimed at the 
devdopment of the individual. Learning is 
thus intended to develop one's intellect 

4 through the acquisition and application of 
knowledge and rational thinludg. It also is 
intended ta nurture the positive emotional or 
psychological aspects of one's miild that 
affect the way one feels aftd behaves. Further, 
learning is directed at developing ^physical 
health and well-being to help tiie individual 
realize his/her m^ixinium potentSl. 

In a perisona^zed system where the learner 
is the primaiy client, the^ success or failure of 
an leamihg activities and services should be 

'\ measured xxi t&tv^ of their ability to spark the 
\mind and satisfy the educational needs and 

c objectives of each learner. 
\ In recognizing and accepting the learner as 
the Cfient, schbols must give learners increas- 
ing opportunities and responsibilities for plan- 



ning, choosing, utilizing, and assessing the 
services that enable them to reach personal- 
ized objectives. As learners demonstrate in- 
creasing maturity, their choices, rights, and 
responsibilities should increase accordin^y. 

To prepare the learner for adulthood, 
schools must also provide a learning climate^ 
that proihote^ r^ect fdt one's self and for 
others. In a cliniate of this kind, rules of 
conduct should reflect the understanding that 
each learner has certain rights, along with 
certain responsibilities. 

Schools^ niust also free the learner— as wjell 
as the educatoT-from the inefficiejYt system 
of equating learning with time spent in a 
classroom. Such freedom can be achieved by 
relying on demonstrated proficiency as the 
basis for awarding credit and ^uging progress. 
This reliance recognizes that ^yhat an individ- 
ual learns is considecably more important 
tharf how lonjg he/she is taught. It further 
recognizes that^le^iUng^is a continuous pro^ 
cess and that leebung rdt§s differ. 
^ In a system that relief , on demonstrated 
prbfidenpy, the strengths and weaknesses of 
\ each learner are assessed, and an instructional 
program is tailoi:ed to meet identified needs. 
Each learner spends only as much time as' 
necessary to. reach specified standards ^rid is 
able to check his/her progress systematically. 

*\Wule progress is based on performance, " 
learning in a personalized syStHli is hot 
limited to the acquisition of skills. Learning 
experiences should also be joyous and crea- 
tive. iThey should broaden understanding and 
build a foundation for wisdom. 

As learners move toward attaining objec- 
tives iir a personalized system, they should be 
contiilually challenged, rather tiian too often 
frustrated. However, this does ^ot mean that 
.learners should ilever meet with failure in 
their day-to-day learning Activities. Failure- 
except where health and safety ^e threat- 
iened-can.be a growth experience for {earners 
who have accepted responsifiiiity fox their 
decisions arid actions. 

This approach should reinforce the fact 
that the business of school is learning and that 



learning almost anything well requires plan- 
ning, effort, self-iiiscipline, and mptivation. 
Each^ learner should r be able to experience 
success in such a system. This experience 
should encourage the learner to seek further 
success, satisfaction, and joy in leammg and 
become a responsible, independ^t adult. 
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Therefore, the RISE Commi^ian recommends: 

Learners should be the primary clients- 
the most important inclividuals— 
served by the school. 

1.1 Ea^ learner should be recognized and 
accepted as the primary client to be 
served by the schooL Parents, the corrt- 
munity,^d the larger society should ^e 
considered aS secondary clients wKo 
benefit from schools through the educa- 
tion gained by learners. Recognition of 
these primary and secondary clients im- 
plies that learning activities shpUld be 
designed ^nd directed to meet the needs 
and ab^ties of all learners in preparing 
them io live in an adult world Mth other 
individuals. 

1 .2 As the learner moves toward idxilthood, 
he/she should be progressively able to 
make educational choices ^nd be respon- 
sible for those choices/ Such choices 
should include what, wiiere, when, and 

' how to learn. And learners should be 
encouraged to revise or make new choices 
based on experience^ gained iri^ carrying 
out previous choices. In changing direc- 
tion, the learner should not be required 
to retrace all prj^vious steps. In making 
choiceis, the leanler should have continual 
assistance frot^ parents and school staff. ^ 
This assistance should aid, not hinder, the 
learner's growth toward independence' 
and adult|j|pibd. ' . 

1.3 The learrier should be allowed and en- 
courage)^ to teach other learners of all 
ages ai[m serve as counselors to learners of 
the sa(ine age or youiiger. Such situations 



ckn increase one*s knowledge, vinder- 
standing, and sense of responsibility 
while building self-esteem. 

1 .4 The learner, in addition to his/her parents 
and the school staff, should be involved 
in formulating school rules for the con- 

^ duct of learners. These rules should be 
/ few in number and should define pre- 
cisely the learner's rights and responsibili- 
ties. School discipline should be aimed 
both at solving and preventucig problems. 
It should aid in developing responsibility 
toward one's self and others and in 
assuring the safety and rights of all. 

1 .5 As the primary client to be served by the 
school, the learner should be expected to 
assume and carry out certain continuous 
responsibilities. These responsibilities 
should include the follov^g: 

o With the assistance of parents and 
school staff, the learner should develop 
a good understanding of his/her per- 
sonal strengths and weaknesses, 
o The learner should develop an aware- 
' ness of available learning and career 
options. 

^ p TTie learner should contribute to the? 
formulation of personal educational 
goals that are compatible with recog- 
nized individual strengths and career 
opportunities. 

o ITie learner should contribute to iden- 

- tifying the- learning program most ap- 
propriate for that individual. This pro- 
gram should be based on the learner's 
assessment of his/her educational 
goals, personal strengths, and career 
opportunities. . 

o TJie learner should perform at the 
hij^est possible level of personal pro- 
ficiency in pursuing his/her learning 
activities and 'objectives. 

o The learner should abide by school 
rules and regulations. 

o The learner should respect the rights of 
others to learn and teach in a setting 
that is free of fear and violence. 
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O The learner's progress in ah instruc- 
^ tlonal program should depend on dem- 
onstrated proficiency in achieving spec- 
if ied educational outcomes. 

2.1 The strengths and weaknesses of each 
learner should be assessed by means of a 
systematic process that includes teacher 
observations, testing, and other evaluative 
procedures. Each learner should then be 
able to choose and pursue an instruc- 
tional progiMi coilasle^^ the find- 
ings of the assessment and the learner's 
choices. 

2.2 Each learner should be required to 
achieve specified learning outcomes in all 
instructional programs, including those 
that may be pursued outside a traditional 
school setting, Leamelt^ should be given 
clear statements of the objectives to- be 
accomplished in all instructional pro- 



gram^; they should be involved in deter- 
mining these objectives and in checking 
their progress toward attaining them, 

2.3 When a learner denionstrates that he/she 
has met the -objectives set for liis/her 
performance in a learning activity, that 
program should be considered completed, 
and the learner should receive appropri- 
ate credit. The ways in which a learner, 
may demonstrate proficiency should not 
be limited to written tests./ The time 
spent in completing learning activities 
should be consistent with each learner's 
needs and abilities. 

2.4 Learning activities should not be con- 
fined to the acquisition of skills. Experi- 
ences that allow feamers to explore cre- 
atively and gain self-satisfaction and en- 

^ joyment should also be- part of each 
'learner's program. 



/ 




The New "Learning 
Environment 



Modem society offers learners a variety of 
dynamic and exciting information sources 
and entertainment distractions. In contrast, 
people view today's schools as one of the least 
stimulating or satisfying places for learning. 

If today's schools— and the schools of the 
future— are to be of significance to those they 
serve, an environment for learning and teach- 
ing must be created that enables schools to 
capture and hold the attention of a diverse 
and action-oriented teenage population. 

Ci:eating such an environment involves far 
more than remodeling or building jiew school- 
houses. It means building a total school 
environment— an enviroifrnent that is con- 
ducive to continued learning and growth, 
exploration and firsthand discovery, positive 
human interaction, an appreciation and a love 
of learning, hard work, and educai&onal excel- 
lence. It means operating in a manner that 
reflects this neglected truth: Education is a 
.lifelong process in which individuals learn in 
different ways^ under different conditions, at 
different times, an4 in different places. And 
formal schooling is only one part- of educa- 
tion. 

Because tli^ individual, learns in a way that 
is uniquely personal, each ^ivay of learning 
may have' value if it attracts and aids the 
learner in reaching personalized educational 
objectives.^ Schools must accept the fact that 
no single way for learning is best for all 
learners or for all times. In view of this, the 
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new learning environment must pi-ovide a 
*Vide range of learning options in /terms of 
approach, materials, locations, and/ times. It 
must also adapt to changes in the expressed 
needs and desires of the school and commu- 
nity by continually developing and offering 
additional options. And it must assure the 
learner of increasing freedom to choose from 
among the various options as that learner 
matures. ^ 

A personalized instructional program, car- 
ried out in a flexible environment, jean be 
made attractive to any leamejp. However, after 
exhausting all options, a learner m^y still 
reject the value of remaining in school, jln that 
event, the learner should bei^ble to leave 
school temporarily but should;^ be actively 
encouraged to return. ^1;^ 

The number of learners in a schcfej or in a 
learning activity is 'an important ^^ctor in 
creating an environment that stimulates learn- 
ing, and promotes positive human interaction. 
Thus, the number of lean^ers in a learning 
situation should be limited so that effective 
teaching and learning can take place. 

In creat^g a new learning environment, 
schools also must recognize that traditional 
schooling is only part of education. They 
must eliminate the physical and psychological 
barriers that separate and often isolate them 
from the community and the vitality of real 
life. / 

Schools must reach out and borrow fron;i 
the world around th^m to. offer more varied, 
meaningful, and pei^sonalized approaches to 
learning. They mu^t become more flexible 
and respoa«ive by expanding learning oppor- 
tunities beyond the rigid confines of tradition 
or a building. y , 

At the, same tjme>, schools must serve as ^ * 
magnets, iirawinj^ various segments o( the 
community intq the- learning process and 
becoming centers for community activities. 
This two-way expansion of the school- 
comniunity partnership should provide learn- 
ers with increased opportunities for making 
decisions and / developing relationships with 
individuals of ^all ages. It should offer a means / 



for community service so that learners niay 
experience the gra^fication-as well as the 
frustration— of serving others. 

Finally, the new learning environment 
should generate a climate of security, mutual 
affection, and trustVan atmosphere that 
encourages learners to reflect, experiment, 
explore, create, acquire wisdom, ^n^^ take 
risks without fear of recrimination for 
"failure.'' , / 

Therefore, the RISE Commission recommends: 

O Learners should be able to choose from 
^ a system of multiple options in pro- 
grams and fearninrj styles. 

3.1 School systems should make available to 
all learners a wide variety of choices or 
options in programs and curriculum con- 
tent. Such options should enable the 
learner to meet personalized educational 
objectives in yaried ways according to 
one's learning style. A system of alterna- 
tives or options might feature schools 
within a school, work-study programs, 
regional occupational training programs/ 
special interest schools or centers, and 
departmentalized traditional programs. 

3.2 School systems should^rovide multiple 
options in formats for learning. Multiple 
learning formats should allow the learner 
to take advantage of such opportunities 
as learning ■ inciependently, learning in 
groups of varying size and composition, 
and learning in different locations outside 
the traditional school setting. ■ ^ 

3.3 Leim^;rs \f various ages, and Wnerations 
should be able to l^eam together whenever 
triey can benefit from the exjteriehce. 
Learning groups might include thdfe who 
are older than ^ight^en or ypungeKlhan 
twelve years, as well as those betweeivJthe 

/ ages of twelve and eighteen. Regardless of 
/ their age, learners who are grouped 
/ together for instruction should meet 
/ miniihal requirements of preparation and 
capability in. that specific ar^a. 



3.4 Instructional prograitis should not be 
sharply delineated byigrade level. Instead, 
the learner should be able to move freely 
from one level or institution to another 
according to abilitjj, demonstrated pro- 
ficiency, and educational objectives. 

3.5 The complrte range of learning options 
should be defined.icommuniCated to, and 
discussed with each learner. Learners 
should be assisted in becoming fully 
aware of the available optipns and in 
understanding each of them. Learners 
should then be aided by parents, school 
staff, and others in maldng intelligent 
selections from among the options. 



L6arner$ shoi 
and knovyledi 
both on an< 
site. 



Id be able to. gain skills 
in a variety of locations— 
off the traditional school 



4.1 Learners should be offered increased 
^opportunities/ to gain firsthand learning 
experiences .py means of study, observa- 
tion, service/ participation, and work in 
both the school and community. Com- 
munity locations tnight include business 
and industrial sites, public service agen- 
cies, and cultural centers. For example, 
an art appreciation activity might be 
conducted] at a public museum and/or 

, private gallery; or a consumer education 
' program might take place at a city office 
for consuifier affairs. 

4.2 Learners should have the opportunity, ^ 
upon request, to be assigned to an actual 

• work situation related to that learner's 
interests, career objectives, and maturity. 
For example, a learner interested in 
veterinary meditine or in caring for con- ^ 
fined animals might gain experience at a 
municipal animal shelter, iearninfe while 
performing a public service and possibly, 
earning a salary. 

4.3 A means of evaluation jshould be devel- 
V oped, enabling learners to earn credit or 

^other recognitidn through certain types 



of work situations, participation in i com- 
munity activities, hi self-designed aicrivi- 
ties away from the traditional sj^hool 
* setting. Such activities might be for a 
brief or extended period of time. They ^ 
might include such projects as participat- 
ing in a political campaign, conducting a 
- traffic survey, building a stereo system, 
landscaping a home, or carrying out a 
, health infromation program for teenagers. 

5 Learners should have wide flexibility in 
times for learning. 

5.1 School times (hours, days, months, years) 
shpuld be flexible, extensive, and varied 
enough to accommodate a diversity of 
learner interests, styles, * needs, and 

^ choices. Instruction and all othejr educa- 
tional scrvices-^uch as counseling, li- 
braries, learning ceritep, and recreational 
facilities-should be available to leame^\ 
throughout this expanded time schedule. 

5.2 School scheduling should allow a learner, 
to move freely from one learning activity 
to another o: the basis of demonstraf'cd 
proficiency. ' 

5 .3 School sites and facilities shoi^d be avail- 
able and used throughout the year and 
beyond traditional school hours and days 
to serve learners as well ^ as staff and 
community.^ 

5.4 School attendance requirements should 
allow a learner to leave th^ school system 
temporarily with the approval of the 
learner's parents and the school. These 
furloughs should be of flexible duration, 

^ of educational value to the learner, and 
consistent vidth the learner -s educational 
needs and objectives. Local guidelines 
should be developed to provide for con- 
tinual contact between the learner and 
the school to ease the reentry of the 
learner into ' the schdol system when the 
furlough is completed. Guidelines should 
also provide a means for the learner to 
earn credit while on furlough by meeting 



11 



specified educational objectives ifUhe 
learner desir^ to do so. 

■« . 

number of learners in an educa* 
w tional^setttng should promote personal* 
• Ized histruction/ ^ / , 

^1 'Hie size and setting of a learning group 
should be based on the ^pe of learning 
I activity to be conducted^ All instruc- 
tional settings Should stiniulate learning 
to the greatest extent po^ble.^^ 

6.2 Groupings of learners sltq|rld fbe small 
enough to offer a psychological and 




physical atmosphere that promotes the 
development of the learner's self-worth 
and identity\ within the school and com- 
munity. For^ example, a school with a 
^ * large, enrolhtient might be divided into 
^ H several smaller schools within a school to 
ensure a more personalized setting. 

6.3 Intermediate schools should give special 
attention to Umiting school size because 
early adolescents have unique needs in 
learning to Jive and work with one 
another. , 

■ / 




The New Emphases 
In Learning 



There must be changes and new emphases 
in the curriiculum if each learner is to gain t!)© / 
skills, competence, Iqjowledge, and values 
required to function effectively during the 
last quarter century and beyond, 
, Since society and technology are changing 
so rapidly and constantly, ^a key component 
of any curriculum must be to teach 'the 
learner how to acquire knowledge. Tltis 
ability is so essential that aipr curriculum 
sTioukl gjye ^recurring consideration to these 
questions: What is important to know? What 
must be learned? What are the best ways for 
the indindual to learn? 

Self-fulfillment and effective social partici- 
pation in coming years \^11 demand at least * 
minimum proficiency in a wider ratige of 
skills. In addition to the most fundamental 
skills-communication and computation-the 
concept of essential skills should be broad- 
ened* To be prepared for daily life in the 
. modem world, learners must also gain the 
skills needed for physical conditidnmg, 
health, sdentific and technologic^ literacy, 
re^nstble cifizcnship^ and positive social 
interaction. Many of the^se skUls serve as the 
foundation for further learning and problem- 
solving throughout life* 

Other new emphases "in the curriculum 
should enlsfble each learner to: ^ 

• Pursuit productive career. 

• Make decisions. 
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Usi^ increasing amounts of leistire time/ 
effectively. 

• Develop an aesthetic sensitivity. 

• Maintain physical and emotional well- 
being. 

• ^Understand others and one's t*lf . 

Instructional programs must be designed to 
meet these needs/They must also be restruc- 
tiuped to emphasize a>ncepts and values that 
i»flect present an4 future needs and concerns. 
Siich emphases rcq of 
iristnicfipnal |»rpgrams center primarily on the 
present iaiid ^ie future. The past^ however, is 

But whenever the 
past kielated to Ihe present and used to help 
antidpate the future^ it assumes a practical 
memung for the learner. TTus meaning riiay be 
denied if the st^dy of t^^^ is approached 
as ain eiiid m itself, ^ta additl^^ 
prograins should enable the leatner to brin^ 
together and relate lufiowledge from mjany 
areas as a realistic preparation for life. 

Ftiirthennbie^in^ 
stress tfte iiitc^dep^dent nature of the 
global and immediate environnient. They , 
should acqWBunt the learndr with the ecologi- 
cal, social, economic^ political, cultural, and 
techjioloj^cal systems vidthih these enviroh- 
me^ils. Ill discoviering the relatidhships be- 
tween these man-made and natliral systems, 
the learner can develop an aiwareness and 
understanding bC ^worldwide problems and 

, tiieir actual and potential impact on the 
quality of life. 

Inshuctional programs also should instill in 
learned a clear v^nderstanding that the preser- 
vation of their democratic society requires an 
alert and informed citizenry. Learners must 
realize that democracy cannot function effec- 
tively in a climaite of ignorance and indiffer- 
ence, lliey must recognize that, as citizens in 
a democracy, they not orfly have certain 
inalienable rights but also serious duties and 
responsibilities. 

*^ The new emphases described in this section 
are not generally viewed as new courses. 



Rather, they are intended to become points 
of focus in many of the learning experiences 
that make up the cimiculum. 

In developing the new emphases in learn- 
ing, schools should offer a variety of ap- 
I^oaches, materials, and formats. \ 

Therefore, the RISE Commission recommends: 

7 Learners should damonstrate profi- 
ciency in essential skills. 

7.1 Each learner l^ould achieve and demon- 
strate specified levels of proficiency in 
t\te foflowing essentia] skill areas: 

o Each learner should demonstrate En- 
glish language profici^cy in the com- 
munication skills of reading! writing, 
speaking, aind listening. Each profes- 
sional teacher slivuld^assist learners in 
developing the skills to meet the read- 

^ ing and writing requirements unique to 
that particidar subject area. 

o Each learner should demonstrate profi- 
ciency m ihe computational skills of 
addition, subtraction, multiplication, 
and di'/ision, as well as in tl^e use of 
decimals and percentages and in the 
understanding of tiie systems of 
measurement 

o Each learner should demonstrate the 
ability to imuuntain a satisfactory level 
of physical conditioning and psycho- 
motor coordination consistent with 
. , one's identified needs and physical 
development. Each learner should ialso 
demonstrate an understaiiding of the 
health practices that >yill serve him/her 
throughout his/her lifetime; The physi- 
cal conditioning needs of each learner 
should be determined by trained pro- 
fessionals, on an individualized. 'basis 
and communicated to that learner. The 
learner should meet personalized 
physical conditioning needs through 
p^dpation in appropriate activities 
and demonstrate periodically that the 
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desired level of fitness is being main- 
tained. V Y 

o Each learn^ should demonstrate scien- 
tific and technological literacy. Such 
literacy should include a iSaslc^iinder- 
standing of scientific principles and the 
ability 1^ apply that imderstanding to 
everyday situations. 

o Each iearnef should demonstrate a 
knowledge of American governitieni 
and institutions and an understanding 
of 'the responsibilities of a citizen in a 
demoqafic society. The learner ^^hpuld 
also demonstrate an understanding of 
the themes, lessons, and trends of 
tory. 

o Each learner should demonstrate the 
. iskills needed for positive interaction 
with others in the school and conunu- 
nity^. These skills are similar to those 
needed for interaction with individ- 
uals, groups, and institutions within 
the larger society. 

7.2 Each learner should be required,^ as 
a condition of completing secondary 
education, to demonstrate specified lev- 
els of proficiency in reading, writing, 
and computation. The minimum level 
of ^ proficiency should be determined 
by the state. A method of enfotcing 
school systems' compliance with this 
requirement shoul^^^e developed and 
implemented. 

7.3 Local school systems should determine 
minimum levels of proficiency desired in 
all other essential skill areas for learners 
completing secondary education.^^ In 
determining areas and levels of profi- 
ciency, local school systems ^ould be 
sensitive to the needs and aspirations of 
their schools and conununiti§;s. However, 
they also should consider the necessity of 
preparing each learner to fimction suc- 
cessfully BS an adult within the larger 
society. 




8 Social concept that reflect present and 
future heeds and cioncerns should be 
emphasized throughout the curriculum. 
Instruction should also ennphasize de- 
velopment of human values. 

8.1 Instruction should relate <fi?eetlyjo and 
reflect contemporary and emerging 
cerns. It should offer a means of examin- 
ing the nature o^ society and its eco- 
nomic, political, social, and cultural insti- 
tutions. Knowledge of the past should be 
used to illuminate contemporary and 
future issues and aid in solving current 
and emerpng problents. 

8.2 jbistruction should aid learners in devel- 
oping and clarifjdng their social, political, 
moral, and cultural Values and in uftder- 
standing the values of others. To do this, 
learners should be taught the skills re- 
quired for critical analysis of divergent 
opinions. As part of this process^ learners 
should become sensitive to the tech- 
niques and intent of propaganda, slanted 
i^aterials, and fallacious thinking: 

8.3 Instruction should stress the relationships 
among various disciplines rather than 
being oriented to only one subject. The 
interrelationships df leai:iiing mig^t be 
emphadzed by ptesentii^ learners with 
problems requiring multidisciplinary ap- 
proaches for solution. 

8.4 ^truction should gke increased eijipha- 
sis to fostering insight into the relation- 
ship of the individual to one's ecological, 
sodal, and economic environments. 

8.5 Instruction should acquaint the learner 
with the nature of a ^obal society in 
which interdependencies extend beyond 
natioti|al boundaries and language&^ 

8.6 Instructidn should fcquaint learners with 
the processes used in producing and 
distributing goods and services. Learners 
should be taught how to discriminate 
among the many persuasions, products, 
and services in the consumer marketplace 
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and how to detemiine their value. In- 
struction should also be directed toward 
developing the functional skills needed to 
manage income, negotiate business mat- 
ters^ and . adopt the attitudes and prac- 
tices of a wise consumer. 

8.7 Inst^ction should aid learners in devel- 
oping knowledge and lifelong attitudes 
and practices leading to optimum health. 
Leamijig activities should promote the 
following: respect for personal health 
care; understanding of the biological and 
psycholo^cal processes of human devel- 
■ opment; awareness of communicable 
disease; development of skills in selecting 
health products and services; appreciation 
of the value of adequate nutrition; and 
development and maintenance of physi- 
' " cal fitness. 

^ 8.8 Instruction should assist learners in ac- 
quiring skills in sports that can become 
, . lifelong activities and can be enjoyed on 
an individual, family, and/or coeduca- 
tional basis. ; >• 

; 8.9 Education for democracy should be a 
sigAiflcant part of the instructional pro- 
gram. As part of this emphasis, the 
school's administration, student govern- 
ment, and student newspaper should re- 
flect the principles of an enlightened 
democracy. In addition, instruction 
should be aimed at teaching the basic 
^ principles and history of^ American gov- 
ernment bid its institutrons in a thor- 
ough, interesting, and meaningful mari- 
ner. The institutions to which citizens 
relate most often-iincluding the public 
^ . school system—should receive primary 
attention. 

9 Learners should be assured experiences 
that promote cooperation, understand- 
ing of others, and mutual respect. 

9.1 Learning activities should be designed to 
equip the maturing learner for positive 
hunian relationships involving the family 
and others. 
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9.2 School systems shall provide planned 
experiences for learners to be in regular 

^ contact with and* learn from people 
whose racial, ethnic, socioeconomic, or 
cultural backgrounds are different from 
, their own. Such experiences can best be 
provided in schools that enjoy an inte- 
grated student body and staff. A method 
of enforcing school systems* cpmpliance 
with this requirement should be devel- 
oped and infiplemented. ^ 

9.3 Procedures should be^ implemented for 
balancing, replacing^ and/or removing all 
prejudiced or biased instructional mate- 
rials from the citoiculum. , 

9.4 Learners should be assured of the oppor- 
" tunity to participate in all scHbol courses, 

programs, and activities regardless of age, 
sex, race, i^ligion, or national ancestry. 
Any stipulated prerequisite for partici- 
^ ^ pation— such as completion of previous 
programs, grade point average, or age- 
should, have a direct bearing on the 
activity to which it is applied. 

9.5 School systems should ensure that staff 
members at all employment levels reflect . 
the charateristics of the larger society. 
This means the staff should represent a 

^ balance of such factors' as sex, ethnicity, 
and age. Such a balance gives learners an 
opportunity to gain experiences and have 
contact with a diversity of people similar 
to those they w^ encounter as adults. 
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/ Learners should /be instructed in the 
prociBsses of decision making. 

Teaching the processes of decision 
making should be a regular^activity in 
various instructional programs. This 
acti^ty should include learning to de- 
scribe^ a problem clearly, developing 
possible alternative solutions, and select- 
ing an appropriate solution. 

instructional programs should provide a 
process to help each learner understand 
his/her abilities, weaknesses, interests. 
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values, and personal qualities. This un- 
derstanding can aid the 4eamer in 
making wise educational and personal 
decisions. This process should be part of 
the continuous advising and counseling 
efforts by the instructional staff and 
parents. 

10.3 Maturing learners should be given in- 
creasingly more opportunities to make 
decisions that affect their education and 
future. Learners should gain a practical 
awareness of the responsibilities and 
^consequences related to their decisions. 
They should also gain exp^ence in 
coping with these responsibilities and 
consequences. 
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11.1 



11.2 



41.3 



Learners should have extensive and 
continuing opportunities for cai^eer 
awareness, exploration, and prepa- 
ration. 

Instructional programs should aid each 
learner in developing self-awareness and 
self-directjon while expanding one*s 
aw^eness of occupations, .clusters of 
related occupations, and the changing 
employment market. 

Instr)iictional programs should cc^aj^nu- 
allj^ emphasize career planning and 
* opportunities in relation to subject mat- 
ter. Actual work situations and resource 
personnel from the community should 
be used to aid the learner Hi developing 
career objectives and alternatives. 

Each learner should be assisted in for- 
mulating appropriate attitudes about 
the personal and social significance of 
one^s own work and the world of work. 
In familiarizing the learner with the 
world of work, the instructional pro- 
gram should provide him/her with an 
understanding of the economic, social, 
and political roles of trade unions, 
professional associations, corporations, 
other business and professional enter- 
prises, government agencies, and con- 
sumers of goods and services. 



11.4 Each learner should have an oppor- 
tunity to gain an entry-level, marketable 
job ^kill prior to leaving secondary 
school. . 

11.5 Instructional programs should acqujunt 
each learner witti the importance of 
continuing education as a means to 
satisfy the ever^hanging requisites for 
stability and advancement in employ- 
ment careers. 

1 1 .6 Each learner should gain the knowledge, 
experience, and. skills necessary to begin 
implementing career objectives and to 
become acquainted with various routes 
for career advancement. Learners should 
become familiar with successful tech- 
niques for seeking and obtaining em- 
ployment. School systems, throu^ 
cooperation with appropriate local and 
state agencies and organisations, should 
assist in ^he placement of learners who 
desire employment awhile they are en- 
rolled or after they have graduated. 

A Q Learners should be prepared to use 
I ^ increasing amounts of leisure time in a 
personally rewarding manner. 

12.1 Learners should be given opportunities 
to engage in personally rewarding leisure 
and recreational activities that may^ be 
continued throughout their lives. These 
kctivities-such^ as sports; reading; the 
visual, performing, and practical artiS;as 
well as community service and politicaj 
invblvement— shoiid be viev(ed as^^ 
diversion or complement to one's cur- 

. rent vocation. 

I. , 

12.2 Provisions should be made for awarding 
school credit and/or recbgnitioiy for 
participation in leisure-time activities 
that give learners skills and attitudes- 
conducive to adult leisure-time enjoy- 
ment. Such activities need not be pur- 
sued under the direct sup^rvisioii of the 
school. However, the school, including 
the learner, should determine the educa- 
tional objectives to be met, .and the 
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leamer^ould satisfy ^hese objectives in 
order to receive credit. 



^ O Learners should be introduced to, and 
■v^ involved in. aesthetic experiences as 
an essential part of the instructional 
program. 

13.1 Instructional programs should promote 
the appreciation of beauty. Sensifivity 
to beauty should encourage learners to 
improve the appearance and quality of 



their environment as well as heighten 
their enjoyment of life. 

13.2 Learners should be introduced to and, 
more importantly, allowed to partici- 
pate in artistic; literary, musiclal, theatri- 

^ cal, or other aesthetic experiences. 
These experiences can motivate learners 
to pursue a lifelong interest in and an 
appreciation for the arts and humanities. 

13.3 Instructional progjams should stimulate 
the interest of learners to develop apti* 
tudes leading to careers in the arts. 
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Significant reforms in the educational 
system cannot occur without major reforms 
in the responsibilities, training, performance, 
and assignment of educators an#:he relation- 
ships among educators and learners. - 

Although the methods in which educators 
have done their jobs in the past have been 
successful, the old ways of operating schools 
and classrooms are no longer appropriate for 
developing the type of educational system 
and -young^erson envisioned in this report. 

All educators should be responsible for 
planning and ensuring the finest possible 
educational experiences for learners in a 
personalized system that relies on demon- 
, strated proficiency. 

They must Seeure and utilize the best 
learning resources available in the school/ 
conununity. They must assume responsibility 
for seeing that individuals and organizations 
in the school/community are served effec- 
tively and recognized properly for their part 
in the educational proems. - v 

Teaching efforts must be supplemented and 
enhanced by expanding the instructional staff 
to include others who cain contribute to 
learning and accept responsibility for achiev- 
ing desired outcomes. Broadening of the staff 
would enrich learning by introducing other 
.dimensions of experience, expertise, alid ere- ; 
ativity. 

Development of a personalized instruc- 
tional program also requires a hew emphasis 
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in counseling. Counseling should include .in- 
structional activities to aid learners in devel- 
oping the personal skills needed to cope with 
school, emerging, adulthood, and the world in 
general. ^ ^ 

In addition, the school staff should include 
advisers who caiiti provide learners with persoh- 
alized and continuing assistance' in solving 
problenis, making educational dedsioru;; and , 
gaining self-knowledge. 

Advising and counseling services of a highly 
personalized' nature are particularly i]rn^<)rtant 
to learners during th;? (Mirly vea^ of ald^esr 
cenco. As learners become more self-reliaht 
and self-confident, the nature of tiie ad-\ 
vising and counseling resources must be 
adjusted to meet the changmg requirements 
of learners. 

A& these new responsibilities are carried 
out, schools must make every effort not only 
to safeguard but also to enhance opportuni- 
ties for personal interaction ampng learners 
and staff niembers, particularly iw-ofessional 
teachers and counselors. 

Because of the multicultural nature of 
American society, schools must dso employ a 
staff that can rejlate to the diverse back- 
grounds of learners, their parents, and the. 
community. 

Furthermore, as increased options jnjearn- 
ing times, places, and modes becomea^^iSable 
to learners, staff mibmbers must be willing and 
able to carry out their responsibilities in thh 
manner, place, and time required l^y tlje 
particular learning activity. 

In addition to redefining tlie responsibili- 
ties of educators, refdrm efforts must be 
directed at strengthening the quality of train- 
ing and performance. This reqiures that train- 
ing institutions adjust their programs to meet 
the new iSemands of public ^education. Train- 
ing institutions should also become account- 
able to the state for the effectiveness of their 
programs. 

To gain and strengthen skills and knowl- 
edge, educator^ must be provided with greater 
opportunities to d^gn, conduct, and partici- 



pate in a variety of staff devekipment activi- 
ties. The necessity for effective staff develop- 
ment becomes particularly important as re-- 
forms are implemented and shifts in school 
enrollinerit affect the hiring of staff. 

A high level of staff performance njay also 
be promoted through periodic renew^ of all 
educational licenses granted by the state. 
Consideration should be given to establishing 
a renewal procedure and to designing licenses 
for various members of the broadened instruc- 
tional staff. 

An additional means of bolstering the 
quafity of performance is to establish local 
selection and review procedures. These proce- 
dures shoidd provide for the involvement of 
k*ei*esentatives of the various members of the 
school and community. 

The employment and assignment; of school 
staff must be based on the needs of the 
learners being served. The job security of any 
educator cannot be paramount to that educa- 
tors ability to adjust to the chanj^g needs of 
lexers nor to that educator's ability to meet 
those needs. 

Existing dismissal procedures are too cum- 
betsome and ^prolonged to permit school 
systems to dismiss educators who lack specific 
qualifications and skills needed for a personal- 
ized educational program. Distpcts should not 
be forced to retain educators whose tperfbr- 
mahce, knowledge, or adaptability are obsta- 
cles to meeting the needs of learners. 

Thus; procedures for evaluating arid dis- 
missing educators should be Amplified and 
improved, flowever, the principles of aca- 
demic freedom and due process must be 
retained and respected. 

Therefore, the RISE Commission recommends: 

A A All staff Ishould support and promota 
a personalized instructional process 
for all learners. ^ 

14.1 Administrators should give the highest 
priority to developing staff and pro- 
grams that personalize learning. 



14.2 Administrators should give increased 
/ emphasis to coordinating participation 

in the decision-making process by par- 
ents, learners, staff, and otfeer interested 
parties who need to be involved in the 
constant renewal of the educational 
system. Whoever is to be accountable 
for the results of a decision should have 
the right to miake the final decision. 

14.3 Administrators should coordinate edu- 
cational activities for parents and others 
in the community as a means of pro^ 
moting knowledge of, ^d involvement 
in, school programs and decisions. 

14.4 Professional (certificated) teachers 
should act primarily- as guides, man- 
agers, and facilitators of the learning 
process, in addition to being well- 
grounded and capable in a particular 
field. In carrying ."out this responsibility, 
professional teachers should arrange a 
broad larray of learning options. Teach- 
ers a^o should be encduraged to de- 

\ velop opportunities fo^ personal interac- 
tion with learners. They afeo should also 
utilize a number of persons with varied 
backgrounds who can provide instruc- 
tion under the teaChet's supervision. 

14.5 School systems shoidd be permitted and 
urged to broaden the capabilities of 
their instructional staff by seeking, iden- 
tifying, and employing qualified persons 

J who are no>t already professional teach- 
ers. These staff members should be ^ 
i . provided with a basic understanding of , 
' teaching techniques and diverse learner 
needs. The responsibilities of these staff 
members and their expepted level 
of competency should be specifically 
defined. In this way, instruction Jby 
professional teacheir. can J)e comple- 
mented by a wide range of personnel 
I * from many walks of life. Personnel 
might include members of the noncerti- 
ficated staff, resource persons from the 
business, industrial, and professional 



community, volunteers from the com- 
, munity, and learners. 

14.6 All adults Of the educational process 
should %jB dware of the tendency of 

^oung people to emulate adults they 
contact frequently. Therefore, these 
adults should be expected to display 
positive attitudes and actions in the area 
of human relations. 

14.7 School systems should give high priority 
to developing teams of professional 
teachers and other instfuctionsd staff 
members who are able to provide multi- 
disciplinary learning experiences. 

14.8 Instructional staff members should offer 
instruction to groups of learners of 
different ages who are prepared for thjs 
level of instruction to be offered. For 
example, such subjects as art or typing 
might be tau^t to a class consisting of 

I adults, teenagers, and preteenagers who 
have been grouped together because of 
^ their level of readiness, not because of 
age. 

14.9 Staffing provisions should allow learners 
to teach other learners as part of their 
own learning experiences. Such oppor- 
tunities can assist learners in reinforcing 
their bwp learning aiid gaining personal 
benefits from interacting with others as 
, teachers. Provisions should also be made 
to award credit to those learners who 
take part in some of these activities. 

14.10 Staffing organization should promote 
development of professional teams to 
meet the personal needs of learners. 
Such a team might draw from the 
professional fields^ of Counseling, health 
services, psychiatry, social work, and 
probation, as well as from instructional 
personnel. Team composition should be 
tailored to the special needs, of the 
learner being served. 

14.1 1 Teacher-learner ratios should be based 
on the nature of the learning activity to 




be conducted and the educational out- 
comes desired. , 

A C Counseling and advising should tx^ 
directed toward assisting learners iri 
^ acquiring a positive self*image to deal 
with problems and decisions. 

15.1 A sufhcient number of ^ credentialed 
counselors should be employed to serve . 
as coordinators, planners, managers, and 
evaluators of instruction and services 
designed to buUd personal skills. These 
skills^ which include acquiring a positive 
selfamage and dealing with personal^ 
problems, should be taught as a regular 
instructional activity . 

15.2 Counselors should serve as consultants 
to the instructional staff in solving 
interpersonal and learner behavior prob- 
lems. Counselors should develop a rela- 
tionship with learners to assist in solving 
personal problems that affect the 
learner's behavior and performance in 
school. If these j^blems require inter- 
vention by an ouiside agency or profes- 
sional person, counselors should help 
parents in identifying and obtaining 
such services. 

15.3 A sufficient number of adqlt advisers 
should be provided from the instruc- 2^ 
tioiial and support staffs so that each 
learner can identify with and relate to at 
least one adult on a one-to-one basis. 
This type qf one-toone relationship 
should be available throughout the 
learner's school life. Advisers need not 
always be professional teachers. 

15.4 Advisers should have the ability and 
resources to furnish accurate informa- 
tion and advice to the learner. They also 
should be able to monitor and report a 
the Jeamer's progress in meeting speci- 
fied educational objectives. Advisers 
should aid learners in Interpreting the 

- meaning of school policies, practices, 
and options. Under certain conditions, a 



qualified adviser drawii from the com- 
munity can be particulkrly helpful to a 
learner. 

1 5.5 Counseling and advisijig services by staff, 
"'members and advise^ from the commu- 
nity should be au{miented by peer coim- 
seling. serving a^ counselors to other* 
learners, a learner /^n gain experience 
and satisfaction, as well as reinforce- 
ment, for learning jind decisions. 

15.6 The counseling ^ff of each school 
should include thpse who can communi- 
cate appropriate!^ with bilingual or bi- 
cultural studenW/and parents*1!ttmr*^the 
community being served. , 

AC^ Institutions ^at prbvide training fo,r 
educational /personnel should be will- 
ing to attejrt to the quality of their 
programs and be sensitive to changing 
conditionsy 

16 J Training - programs should provide an 
early screening process that offers a 
means for/vthe institutioh and for each 
candidate^to determine the appropriiate- 
ness of m educational career for that 
, candidal^. Systematic training should be 
provide^ to give the teaching candidate 
direct, ^tontinudus, and varied experi- 
encis ;oOith learners as an early part of 
the ttaining program. Training should 
also give candidates an awareness and 
imd^j^nding of current and projected 
employment opportimities. 

16.2 Wh^ri a candidate applies for a creden- 
tial after completing a training program, 
the training institution should be re- 
quired to certify to the state that the 
candidate has^ met desired standards and 
demonstrated sped^ed levels of profi- 
ciency. Standaras and levels of pro- 
ficiency should be established jointly by 
the appropriate state! agencies and repre- 
sentatives of training institutions and 

, local school systems. 
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1 6.3 In setting standards for preservice teacher 
training, consideratioh should be given to 
promoting all of the following in addi- 
tion to subject matter competence: 

o A high level of emotional maturity 

and stability 
o An ability to interrelate subject 

matter 

o A knowledge of various teaching and 
learning formats in a personalized 
system . I 

o A professional perspective that re- 
flects an awareness of the full range 
of educational needs and approaches- 
including hew technology and tech- 
niques—to meet these needs 

o A basic understanding of the ways in 
which schools are, financed, admin- 
^ istered, and governed 

o An ability to look at divergent ideas 
objectively and present them to 
learners in a balanced, unbiased 
fashion 

o A sensitivity to the needs and differ- 

; -tnces of individual learners, especially 
as members of a pluralistic society 

o An understanding of and an ability to 
relate well with adolescents aiid pre- 
adolescents, particularly those frpm 
other backgrounds 

o A knowledge of the development in 
young people of the perceptual and 
motor skills that are essential to the 
mastery of basic skills 

o A knowledge of the particular needs 
of youth from educationally disad- 
vantaged circumstances 

"4*7 Licensing of educational staff mem- 
I' i?ers should be studied and periodic 
review considered. 

17,1 llie existing system of state licensing of 
educators should be stud||d to consider 
the possibility of developiiig licenses for 
those staff positions described in this 
report. Consideration should be given to 
the feasibility of a licensing system tha^t 



(a) encourages career progression and 
mobility; and (b) enables the educa- 
tional system to make widespread us^q^ 
currently unlicensed experts, parents, 
learners, and other community members 
in the learning process. 

17.2 A study of licensing procedures also 
should determine if a system of periodic 
review and renewal— or some other 
method(s)-shQuld be used as a means 
of ensuring profe^ssional competency. 
Particular consideration should be given 
to the question of renewing a license for 
an educational specialty when an edu- 
cator has not recently practiced that 
specialty. 

Local school systems should develop 
lO procedures for cooperative selection 
and review of sta^. 

18.1 Local procedures shoxild be developed 
to make the process for selecting mem- 
bers of a school's educational staff one 
that includes advice from learners, cur- 
rent staff members, and community 
representatives. However, the supervisor 
who will be directly accountable for the 
employee's performance should make 
the final dedsipn, and the superior's 
reconunendation should be forwarded 
to the districf's superintendent, who has 
responsibility for recommending em- 
ployment action , by the local school 
board. 

18.2 Local procedures should be developed 
for the drafting of criteria for the 
evaliiatidn of all educational staff mem- 
bers on the baas of performance. These 
procedures should allow foigj^the con- 
sideration of jrepresentative views of 
those affected by the performance of 

^ the staff member under review. This 
might include learners and parents, as 
well as other staff members. 

^^18.3 The following policies and practices for 
personnel selection should be con- 
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tinued, reinforced, and expanded to all 
school systems: 

^ o Procedures should clearly state that 
. the frequency of review will be speci- 
fied by the employer at the time of 
employment, 
o ProbeduresT should jgive assurance that 
review will be based^ on performance. 
Once a staff member has completed 
the probationary period of employ- 
ment, a periodic performance review 
should still be required as a condition 
of continued employment by the 
hiring agency, 
o Procedures should ^ow for removing 
a staff nif mber from a position if the 
staff men^ber does not meet acceptable 
standards on his/her periodic review. 

Staff development activities shoutd be 
Iv7 expanded and tailored to meetchang-^i 
ingneedte; 

19.1 School litems, staff, and professional 
organizations should provide staff (tevel- 
opment activities in the skills of coordi- 
nating ai^d managing resources and in 
good teaching techniques. These skills 
are needed to conduct an instructional 
prograi^ that is personalized for each 
learnt and utilizes tiie broader commu- 
nity to provide varied facilities and 
enriched learning experiences. 

19.2 Staff development prognuriSs should 
designed and administered primarily at 
the local or regional levels so that they 
will be respon^ve to individual learner, 
staff, and conununity ikeeds. 

19.3 Staff members should assist in identify- 
ing specific training nee;ds. Programs 
should be designed to meet these needs. 

19.4 The special abilities df individuals on 
the instructional staff should be identi- 

- fied, and- released time should be pro- 
vided for them so that £hey may help 
other staff members improve their edi^ 
cational techniques. 



19.5 When a ppropriate, various staff develop- 
avities for individual staff mem- 
bers should be held in the learning 
setting with learners present. 

'.6 Staff devielopment activities should be 
offered in a varieftjr of ways and loca- 
tions. Each staff member should have an 
opportunity, to design his/her ovm pro- 
grams with the approval of appropriate 
officials of the school system. 

19.7 School systems should provide staff 
development opportunities in the' area 
of multicultiira} education so that staff 
can better appreciate the heritage iand 
values of the diverse ^oups in a plural- 
istic society. Howev^, staff members 
should have the primary responsibility 
for attaining a sufficient level of sensi- 
tivity to the multicultural aspects of 
society. 

19.8 Staff development activities for edu- 
cators should include intensive training 
in the techniques of evaluating in- 
struction. 

19.9 Staff development activities for admin- 
istrators and teacher trainers shoidd 
include^ at periodic intervals^ the return 
of these educators to teaching responsi- 
bilities. 

Qf\ Prooediires for evaluating and dismiss- 
^ w ing educators should be sin^plif ied and 
improved. 

,,20.1 The existing process granting pernianent 
status to public educators should, be 
improved to provide as much a^^fance 
for the rights and welfare of the com- 
munity and learners as is provided for 
educators. 

20.2 Cointinued employment of an educator 
in a school system should be determined 
primarily on the educator's ability to 
carry out specific assigned duties. All 
assigned duties should be deigned to 
contribute to meeting the needs of the 
j learners being served. Other reasoris for ^ 
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■1 ' 
dismissal presently specified in the Edu- 
cation > Code should remaifi in force. 
Under no circumstance shojuld the par- 
ticular salary of an individual educator 
^ be any part of a consideration to dismiss 
that individual. 
20.3'' Evaluation procedures should be estab- 
lished that clearly focus on the edu- 
cator's perfonnance of assign^ duties. . 

20.4 Prior to initiating dismissal proceedings, 
every effort should be made to assist the 
educator in question to improve his/her 
performance. 

20.5 The process of dismissing an educator 
should be expedited to ensure that the 



community and learners will suffer 
minimum effects from the unsatisfac- 
tory performance of that educatof. 

20.6 Whenever a school system intends to 
discontinue the employment of an edu- 
cator, the educator's ri^t to due pro- 
cess mtist be observed. 

20.7 The principles of academic freedom 
must remain inviolate, and educators 
must retain the right to hold beliefs of 

' their choice. This will guarantee the 
right of educator to direct freely, with-, 
in their specified job duties, the aca- 
demic inquiry of learner?. 




New Resources 
and Responsibilrties 



Educational refonn cannot bp fully achieved 
Avithout new and better managed resources 
and a clear eistabUshmerijt of responsibility for 
reform, . ] 

The educational syistem should makejmder 
and better tise of^tiie state*s human, phMqad^ 
and .financial resources to meet educational 
neecb and enable learners lo reach educa tional 
objectives; 

Broadenmg tlie range of resource! ; \is^ a 
twofold task. First, it calls for firm assurance 
from the state that the level of firandal 
resources wffl be adequate for meeting the 
needs of learners arid staff within a consjtantly 
reforming educational system. Second- the 
broadening of resources requires that schools 
make mofe effective use of existing-but 
largely untapped— community espe- 
ciaiy those physical an^ human resources 
that can promote a personalized learhing 
process and meet the needs of a multicultuVoI 
society. [ 

School financing should entourage, ^lot^ 
tunder^ development of prograrns that empha- 
size a broad range of options for learners and 
teachers, including learners with, exceptional 
needs* <* 

The total impact of the reconuhendanons 
in this report cannot be fulty realized imless a 
specific and separate ptogram of financial, 
support is available to develop leadership and 
restructure existing school programs. 

State funding for leadership training and 
restructuring must be a consistent element in 
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S«ihool fibiance planning. This wiU enable 
intermecfiate and secondary schools to oori- 
tiniie to change in concert with broader social 
dianfes. In fliis way the state's educational 
aysteni can become and f emain self^reneWmg 
and effective. 

The fidl iin^^ impli^tiom of these 
reforms cannot be picdectie^ accurately at tins 
time^ 4^aiiy of the recQmmihdations^ be 
inipltfmeitl^ at lib cost whattbever. At the 
starti 5pn|e reoonimendatibns may require 
comideAbkr^^xpe^ those 
that involve posonnd. But many costs should 
actuatty d^ tiie education^ 

system t^s|^ and additional * re- 

sour ces ate uiilitedA 

An equ^y vital part of the reform effort 
must be to coordinate participation of those 
individuals* groups of individua.%, educational 
institutions, and other agencies that c^n con- 
tribute to a personalized educational system* 

In addition^ criteria should be established 
so that all individuals aiid institutions in- 
vo|v^ in this system may carry out their 
responsibilities effemvely . 

The atizens and toxpa^ers of California are 
entitied to asstonce that tiieir public schools 
are^meeting the needs of teamers throughout 
the state. They deserve evidence that schools 
are conducting proj^rains tailored to the needs 
of .their local, communities. To provide these 
assurances, tiie programs of aU CaUfornia 
school qrstems should be evaluated on a 
regidar ba^» and the results of these evalua- 
tions should be avaO^i^te to the public. 

The peop>le of Califomia are also ertitied to 
have schools that are rim in a r^^ponsive and 
democratic manner. Therefore, the process of 
governing a school or school district must 
^recognize the differences in school neighbor- 
hoods. The process i^mt also providejna^^ 
mum fte7»bilify for eadtsct^^ to 
tile needs ofjt&jemieisrsMf/par^ com- 
munity, aiid the broader society* It must oflfer 
a means by which those affected by policy 
dedsions can be informed of events and 



situations. The opinions of these individuals 
must be cpn^dered as policies are determined: 
The res^nsible develops and use of 
human and miti^ 

school systems develop and conduct a pubjic 
information program based on the belief that 
a fidly infoniied staff a^^^^ public make vmer 
decBions, involvement and suppc^^ 
iingless mthout accurate information. As a 
matter of principle, the public has a right to 
know what it 
finances. Fiurthermcw*,. the' reporting of 
school aystenf actions^ to the school and 
conununiify, media, and gen good 
insurance against needless misunderstismding 
and misobnttefpretation. Exceptions to disclos- 
ing mformation should oidy be made to pro- 
tect the constitutipnd rigihts of individuals. 

As part of the reform process, colleges and 
^ univer^ties must wwk closely with the pubfic 
schools to assure learners of an orderly 
transition from secondary schools to higher 
education. 



Thatfore, the RISE Comm^hn recommends: 
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Schools should be assured predict- 
able funding at a level thqt will pro- 
vide quality programs adequate to < 
meet the Individual needs of each 
learner. 

21.1 State school financutg should not be 
based on a school syst^m^s average daily 
att^dance figures nO|; tied to the time 
or manner in which instruction is pro- 
vided. School financing would be more 
realistic if it were ba^^ on the nimiber 
4 of learners enrolled in a school system's 
educational programs. * 

21 2 Every sdiool system shpuld be assured a 
level of financing suffidajM to meet the 
educational needs of eacli^ its leteers. 
This level shoidd be determined by an 
annual review of statewide cost indi- 
cators on a school system basis. The 
State Department of Education sliould 
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21.3 



proceed to plan and implement a budget 
of st»te financial support for all inter- 
mediate and secondary schools for. 
annual presentation to the Legislature 
and the Governor. 

a. In developing an annual budget- of 
state support for all intermediate and 

, second^ s'diools, the State Depart- 
ment of Education ^ould account 
for expmditi^e ^retids to support 
yearly oveHtead costs, future projec- 
tions, and aptnrovtd multipre*year 
program commitments. 

b. To^acUitat0 planim and implemen- 
tation of educatibnal prggranis, the 
state's budgetary process should em* 
phasize appropriation dei^^ 
eiurly in each legislative session as 

: possible. ^ 

Separate funds, adininistered by the 
State Dei^ment of Education, should 
be provided annually to stimulate the 
necessary restructuring and provide 
feadeiship and staff development for the 
reform of intermjpdiate and secondary 
education. The amount of funding 
should be reexamined annually to en- 
sure its adequacy'. 

Provisions for retirement from a career 
in education shoitld be structured and 
funded to give individuals a practical 
option of retirement at a relatively early 
a,?e. 

Additional finding as necessary should 
be provided for all cocurricular activities 
in intermediate and secondly school 
programs, such as interscholastic ath- 
letics and the performing arts. 



OO School systems should make effective 
use of community resoure^, and In- 
centives i^oytd be developed for oom- 
muivty participation. ^ 

22. 1 Every effort should be made to identify, 
. obtain, and utilize fully and effectively 
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{ those physical and human resources in 
the community, that can contribute to 
achieving learning' objectives. Special- 
ized facilities and experts can bring 
vitality to the instructional program, 
particularly in the area of career av^are- 
ness and preparation. 

22.2 Attempts should bf made to seek, nian- 
^ age, and coordmate the participation of 
various segments of the community in 
providing opportunitie$ for learning, ser- 
. vice, and cultural experiences. Among 
these segments are business, industry, 
labor, government, and nonprofit pri- 
vate organizations, as v^eU as local resi- 
dents of all ages. 

' 22.3 A mcans^sfcould b^^^ 

participating agencies Wid individuals 
with recognition, tax incentives, finan- 
cial assistance, or other motivation for 
^ their participation in tie educational 
process. 

22.4 School systems should work with the 
community to make full and wise use of 
the increasing yariety of new learning 
materials, equipment, and systems, such 
as television, computers, and other tech- 
nological advances. These can offer a 
means for achieving greater indepen-^ 
dence in learning and teaching and iiT 
making optimum use of human re- 
sources. 

22.5 The cooperation, support, and assis- 
tance Of appropriate agencies sliould be 
obtained to provide a service for the 
employment and/or educational place- 
ment of learners as they complete their 
secondary education. 

22.6 Extensive efforts should be made to 
gain and coordinate the involvement of 
other agencies and parents in solving 
school/community problems, such as 
problems of violence and vandalism and 
the health and nutritional needs ' of 
learners. 
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22.7 To the broadest extent desirable, ser- ^ 
vices of all state and local agencies 
/wcMrking to serve the iteeds of youth 
' stiould be within easy ac<;ess of learners. 

22.8 School facilities and resources should be 
readiljr avaiiable to tiie conununity for 

' educatipnal and recreational atti^fities if 
such use does not conflict with^chool 
programs. In tWs way school sites can 

. be a center for community activity* 

The programs of all school systems 
should be evaluated regularly. 

23.1 The state should assume responsibility 
for establishing a statewide system of 
periodic evaluation of intermediate and 
secc^ndary sehoolSi 

23.2 The evaluative criteria s^iould include, 
but not be limited to, the degree to 
which learners achieve mastery of essen^ 
tial skills, prepare themselves for em- 
ployment or further education; and 
demonstrate such proficiency as may be 
required by local school boards. The 
evaluative criteria should also include 
measure of school efforts to utilize 
community resources in learning activi- 
ties and to ensure that all learners 
achieve mastery of essential skills. , 

23.3 The statewide system should provide for 
evaluation mecl^anisms in wWch learn- 
ers, citizens, educators, and local school 
boards are actively involved in establish*^ 

' ing local evaluative criteria, gathering 
infprmatipn at^out those cnteiia, analyz- 
iiij^he inforimation, and disseminating 
the results. : 

23.4 Results of school evaluations shoidd be 
made available in a timely and under- 
standable fashion td those who request 
them, and the a^^bility of the results 
should be publicized. 

23.5 In the event that a learner leaves the 
public school without attaining locally 

. specified levels of proficiency in essen- 
the school should document 
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for parents and the learner the reasons 
such proficiency was not achieved. 

When formulating policy/ those re- 
sponsible for governance ^f the 
schools shouidi seek out respond to, 
and consider ^e information, advice, 
and recommendations of thbse parties 
affected by the^ actions. 

24.1 Local school bcmds should adopt offi- 
cial and well^publicized means by which 
the views of those persons most, inter- 
ested in, and affected by, a decision are 
considered at appropriate sta^s of the 
decision-making process. Such a mecha- 
nism should be used for issues and 
"topics of both general and specific 
interest. 

24.2 Local school boards should focus atten- 
tion on determining policy and should 
not become involved in implementing 
policy. Local school boards should give 
school administrators theajjthority and 
responsibility to impfefflSfit bbard deci- 
sions.^ ^ 

24.3 School syste^m policy should require a 
plan of operation that gives staff, par- 
ents, other adults, and learners in each 
school and community an active role in 
developing policies for their school's 
program. 

School sys^ms and school administra- 
tors should support lan aggreslsive pub-, 
lie information program. 

25.1 Local school boards should adopt a 
firm, written policy that gives shape and 
direction to a comprehensive two-way 
communication process. This policy 
need not be a Weighty catalogue of 
specific programs, but it sihoutd outline 
tooad communication objectives. 

25.2 Public information programs of school 
systems should be conducted with .the 
aim of stimulating public and staff 
awareness^ of, and interest in, school 



policies and instructional programs, 
therei]^ increasing the involvement and 
participation of staff, parents, ind the 
community in school activities. 
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Intermediate and secondary slchools 
and higher education instiljutions 
shtfuld Ciioperate ih identify! 
lege and universfty entrance 
tencies. 
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26.1 The state's public school system 
work with institutions of higher 



tion in identifying and describing the^ 
academic and personal skills a l eariiier 
must have in order to -cope with the 
challenges one will experience on the 
college or university campus. 



should 
educa- 
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26.2 Admission to cbllege and university 
programs should rely not onlV on 
demonstrated academic prphciency but 
also on the learner's experiences in 
cocurricular activities demori$trated 
abilities in areas bey0nd the st^dard 
academic mold. / j 

26.3 School systems should seek to ihiprove 
. lines of communication with ^titu- 

tions of highepeducation to footer the 
following: r0ciprocal acceptanbe and 
understand^g among the systenfisr; joint 
projects hi curriculum development and 
teaching/ approaches; recognition of the 
chandi^ emphasis in learning/ and ao 
, ceptence of education as a continuing 
lifelong activity. 
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Concerns for the 
Earl V Adolescent 




Since ^tliis report seeks to promote more 
personalized and effective education at both 
the intermediate and secondary , levels, the 
Commission's recommendations^ are intended 
for application in grades seven through twelve. 

Because of this broad 'Application, the 
recommisnda^tions and rationale fpr reform do 
not usually differentiate betw^h inter- 
mediate and secondary -school learners! In 
fact, the Commission has specifically recom- 
mended elimination of the artificial barriers 
that separate learners on the basis of grade br 
age level. ' ' ' 

Neivertheless, the Commission fully recog- . 
nizes that important differences exist between 
the early adolescent learner at the inter- 
mediate or junior higli school level, usually 
grades seven thrpugh nine, and the older 
teenager at the secondary or senior high 
school level, usually grades ten through twelve. 

In view of the unique characteristics and 
needs of the early adolescent, the (Commission 
acknowledges that certain of its recoihmenda^ 
tions cannot and should not be emphasized ot 
applied} in the same manner at both the 
intemiibdiate and secondary levels. Therefore, 
' before any imi>lementation |>lah is developed 
|>y ttij^ State^Department Qf Educatipn, the 
(^mrhission feels it is essential to ekplore these 
characteristics and needs in relatioh to the 
recommendations stated^Kerin^^ 
-To be^ wfKTlRreaSj^^ learner 
is most obviously characterized by rapid and 
profound plfysical changes. These bodily 
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chaiiges are accompanied by psychological, 
sociological, and emotional changes of similar 
inagnitude. ^ 

Because each^ child has a unique timetable 
of growth and development, the early adoles- 
cent is often confused, frustrated, and con- 
cerned by the marked physical and emotional 
variances aniong maturing youngsters^. 
. The early adolescent is truly "in-between" 
childhood and adulthood. This learner is 
consciously moving away from childlike ways 
of behavior toward more a(iult ways of 
behavigr. However, the early adolescent finds 
it difficult-if not impossible-to fit^ com- 
l^letely or comfor1:ably into either patteni. 
Tlius, this learner may^ frequency and^d-' 
denly alternate between the two. 

Untit most learners enter intermediate or 
junior high school, their lives are almost 
entirely oiganized and directed by adults. 
During th§ir elementary school years, young- 
sters generally seek to please their parents and 
ttjeacher rather than their peers. But, as the 
learner enters adolescence, he/she begins to 
strive fdr peer group approval, often rebelling 
against adult influence or expectations. Whife 
seeking to conform with the peer group, the 
early adolescent is also searching for self- 
identity and awareness. These two types of 
objectives tend to work at cross purposes,^ 
much to tht bewilderment and dismay of tile 
learner. 

During the pivotal years of early adoles- 
cence, learners iare eager to test new ideks, 
skills, and talents. At the same time, they 
want security, understan4ing, and encourage- 
ment. These characteristics generate distinct 
educational needs. These needs require instruc- 
tional programs providing opportunitie?^^ fqt^ 
exploration of subjects^, abilities, and interests. 
. Instructional prpgrarn^or this age group 
must also fociis on developing the learner *s 
self-awareness and emotional Well-^being, as 
well as oh 4evel6ping cognitive skills and 
knowledgeX^ Consequently, the Commission 
believes that several of its recommendations 
have special implications for .the early adoles- 
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cent. The first two recommendations in this 
report-recognition of the learner as the pri- 
mary client and reliance upon demonstrated 
proficiency-are especially crucial. They rep- 
resent a sharp /ieparture frbm educational 
practices at the elementary level. 

Since the intermediate school will offer the 
learner .€he firsf significant opportunities to 
make meaningful decisions about his/her edu- 
cation, latitude for such decision making 
should be related directly to the learner's level 
of maturity: There should be a gradual transi- 
tion in decision-making responsibility from 
the parent to the learner, ^ 
V In recognizing the learner as the primary 
cUent, special emphasis should be given by thfe 
school to aid younger learners in examining 
the possible consequences of their .decisions 
and in developing a sound ^t of values on ' 
. which to base their decisions. 

As learners are phased into decision-making 
responsibilities, thiey should not be discour- 
aged fro-n taking risks for fear of failure or' 
error. Instead, they should bie urged to experi- 
ment, tackle new challenges, and learn from 
their mistakes. 

. ■, » *■ 
In relying on demonstrated proficiency to 
determine a learner's progress, schools serving 
early adolescent learners should devote con- 
siderable resources and attention to assessing ' 
each learner's strengths and weaknesses.Jriiis 
assessment should be used to provide appro- 
priate pptions to meet identified r^oeds. 

As new and varied options in projp^ms and" 
learning styles become available, ^the early 
adolescent cannot be expected to make all of 
Jiis/her own choif^es immediately. Thus, 
opportunities for choices in learning pro- 
grams, formats, places, and, times (recommen- 
dations 3, 4, 5) should be mjade available on k 
gradual, but increasing, basis. 

While the early adolescent may appear 
. quite eager to learn in different situations and 
environments, the- various learning locations 
(recohuhendation 4) available to these young 
people should be more closely linked with, 
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and supervised by, the school than the learn- 
ing locations for older learners. 

Because of differences in maturity levels, 
Opportunities for learners to leave the school 
system 'temporarily (recommendation 5) 
siiould be more restricted at the intermediate 
level than at the secondary level, and more 
intensive counseling should be available to 
younger learners wishing to leave school. , 

As/noted in recommendation 6, the size of 
a school setting may have a real bearing on 
learninjg, especially during the years of early 
adolescence. Thus, a smaller school setting 
becomes highly desirable for these learners. 

It is extremely important that the inter- 
mediate school curriculum (recommendations 
7 through 13) provide greater opportunities 
for early adolescents to explore careers, dif- 
ferent subject areas, and^ the performing arts. 
As they progress in school, they should be 
able to pursue more specialized learning activ- 
ities. In doing this, it may be necessary to 
pffer learning activities that guide early Ado- 
lescents in the exploration process. 

The intermediate school curriculum should 
also devote extensive resources so that 
learners may gain mastery of essential skills 
(reconunendation 7). Without this mastery, 
learners^ will be hindered from taking full 
advantage of tlie wide range of learning 
options that should become increasingly open 
to them as they mature. 

Although many learners may be able to 
demonstrate proficiency in essential skills at a 
relatively early age, remedial instruction 
should be readily available at the intermediate 
level for any learner who may require addi- 
tional assistance ia, reaching minimal levels of 
competency. 

As learners seek mastery of essential skills, 
the mtermediate school should make every 
effort to motivate and challenge learners to 
excel beyond the minimal leVels and to 
experience satisfaction and joy in learning. 

Reconunendatlons definiiig new responsi- 
bilities for educators (recommendations 14 
through 20) should enable intermediate 
schools to develop and maintain a staff that is 



more "learner centered'* than "subject cen- 
tered" and thus more responsive to the needs 
of early adolescents. 

Educators- who work primarily with chil- 
dren in this age group should view their 
assignment as an instructional specialty re- 
quiring particular skills and training. Such an 
assignment should not be considered a step- 
ping stone to a senior high school position. 
Rather, it should cai^ its own status because 
of the special abilities it requires. 

Since school counseling and advising efforts 
(recommendation 1 5) are extremely vital dur- 
ing early adolescence, these services should be 
greatly expanded at the intermediate level. By 
providing adequate services at the intermedi- 
ate level, school systems may reduce the need 
for such services at the senior high school 
level. 

Full consideration should be given to the 
special staffing requirements at the inter- 
mediate school level when providing financial 
resources (recommendation 21). Comparable 
levels of funding for intermediate and sec- 
ondary schools should be considered so that 
intermediate schools may improve staffing 
ratios and services: 

Finally, as guidelines are developed for thr 
participatipn of learners in the decision- 
, making process at school (recommendations 
18, -22, 24), the degree pf learner participa- 
tion should be appropriate to the abilility of' 
learners in a particular age group to perceive 
and evaluate school needs and accept respon- 
sibility. 

If education becomes genuinely personal- 
ized to the extent envisioned by this Commis- 
sion, school programs and services will indeed 
focus on jneeting the needs of each learner as 
tliat learner moves from eairly adolescence to 
young adulthood. The Commission has no 
intention of prescribing how these programs 
should be developed and carried out. How- 
ever, it does have a responsibility to empha- 
size that the age and maturity of each learner 
must be a primary factor in determining the 
way in which the Commission's recommenda- 
tions are implemented. 
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Beyond the Report 



California today is very much a product of 
the ever-changing 20th century an^ of the 
men and women who live herfe. The citizens 
of this state have built a society that can 
boast of great progress in a vast number of 
areas; yet, this same society ha:s geneirated 
many complex problems that remain unsolved. 

The people of California have built public 
institutions-schools, welfare agencies, health 
care networks, and criminal justice systems— 
that manifest both "Hhe progress and the 
problems of todayls society. 

This report ha^sfocused on bne of those 
institutions-the school. More specifically, 
it has focused - on one segment of that 
institution— the intermediate and secondary 
levels, . \^ . 

Because our education^ system is a prod- 
uct and a reflection of our society, the 
Commission believes it is the ri^t and respon- 
sibility of all the people of Califomia-nOt of 
the Commissioni not of the-stateTiiptof local 
educational agencies— to reform our schools. 

The Commission maintains that there is an 
inescapable and justifiable ne?d for change in 
our schaols. But, if our schools are to serve 
society well in the years ahead, the Cqmmis- 
sion believes this change must be sparked by a 
carefully planned, broadly sujpported system 
of reform. Genuine reform can only occur 
and have a positive and lasting impact if the 
people of California willingly and actively 
support the reform effort. \ , 
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This support is particularly important in existing restrictions and restraintis will have to 

the education community itself. The Commis- be removed if the desired reforms are to be 

sion is fiilly aware that public education realised. 

operates through a' set of laws, school sys- The Commission also understands that to 

tems, personnel, and practices. It is vital that reform education is, in many ways, to reform 

the educaW>n community not only recognize the society that the people of California liave 

the inevitabiUty of change but also be a leader created. Thus, the Conunission urges all Cali- 

in the proce^pf change. Change is bound to fomians to consider what kind of an educa- 

occur, but without the involvement of the tional system, and what kind of a society, 

education community, the task of reforming they, seek for their children, and the larger 

education can never be fully accomplished. community. It further urges all Califomians 

In'ishaping its vision of reform, the Com-^ to work to make that system a reality, for any 

mission hSs concentrated orn bringing critical major reform will affect life here for decades 

issues into focus, defining the primary objec- to come. , \ 

tives ot public education, and devising ways The Conunission has not assumed the role 

for learners and educators to. reach these of teUing the people ot California what 

objeetive&r: — ; — ehoiees^-to-make^~Ratheri-4hi8"report-is~iri- 

Rather than drawing a detailed blueprint tended to begin the kind of df bate which the 

for change that might hinder the flexibility citize^i^ of this state deserve and from which, 

and creativity th^^unmission seeks, this sound dedsiohs Will be made, 
report is inte;ided ^(jlpe the imagination of The Commissioners have deliberated the 

educators, parents, and learners.. It is designed issues involved and make^these recommenda- 

to encourage them to develop and pursue a tions as a direction for action. The Commis- 

vyide-ranging variety of options and ap- sion has accepted tlje challenge by urging 

proaChes to personalized teaching and learning. specific reforms; now it offers its chsdlenge of 

It has never been the task of the Commis- making reform happen. To stand still is to 

sioti to determine how its reconunendations deny the youth of tifis state the high-quality 

should be implemented ii an organized,' sys- education they deserve and require, 
tematic fashion. That i§^learly the job bf the Califomians have the opportunity to give 

California State Department of Education. themselves a great gift? an educational system 

However, the Commission does realize that worthy of their children. 
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ComiTU&sion membeh have worked diligently to 
achieve corkensus on all of the issues and recommen- 
dations incloded in this report. They agreed that 
t ^ consensus would consist of at least a 75 percent vote 
of approval forNall recommendations included in tti0 
main body of the; document. However, several mem- 
bers felt that additional or dissenting points of view 
that received lessNlhan the required 75 percent 
support shoujd also be^included. By agreement, these 
statements were circulated to the full Commission for 
review as part of theVinal approvafV^ocess. The 
statements contained in Part I of this addenda gained 
concunence from niore' than 25 percent of . the 
Commission members. 

PART I . 
ADDENDUM A 

The Conunission report, by covering a very wide 
range, tends to mix the central elements in reforniing 
public education duting the rest of this century with) 
subsidiary issues. In our view these reforms should 
consist of three related elements. 

First, we must redefine what q school is. In our- 
view a, school |s wherever; whenever, and form 
whatever source each student can learn best. This 
means breaking down the barriers within schools that 
divide people into grpups, often hostile to each other: 
administrators, teachers, aide$, students, it also means 
breaking down the barriers which separate the schools 
from the community so that parents, businessmen, 
workers, public servants^ and others can make thi^ir 
^ contribution to the education of our young people. 

Second, there should be changes in who decides 
y^at is taught and what is learned. This means that 
' students and parents should have much broader 
choices in deciding wiiat kind of schooling they can 
have, the educational system would tf^erefore have to 
offer a wide variety of options for the clients to 
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choosp among; and the public should have a voice in 
defUiing the kinds of optiptii|jtlu 

ThMp there shcmld be more flexibBity in defining 
uAere and when education takes place. The preamble 
to the Commiision re]port proposes that society itself 
be at the core of schooling. This means that students 
should be able to' gain some of their education in 
inany ways-work, travel, community service, and so 
on-often far from the sdhool and often also far from 
the certificated school sUff. 

We present our view of the central elements of 
reform for two reasons. First, we 'believe that the 
Commission report tends to underemphasize these 
element by attemptt^ to cover too broad a canvas, 
including many propoiids v^ch are not real reforms, 
mi restatements of cunent policies and practices. 
Second, and far more important, we belie^ve that this, 
statement makei clear our basic premise: that society 
has pu! a^disproportbnateijd^e-Qt^ducationa^^ 
respor^^l^iilty on the schools Without corresponding 
increases iiiAesources^ TlUs situation often leads io 
"^mais production^' of high schopl graduates as the 
path oC least resistance* In the process, school ^stems 
h*ve become Iarge-fcs4a institutions, often divorced 
from,4:ortStructlve interaction with the community. It 
Is time to start, reversing the trend of the past 75 
years and to start building an educational system that 
brtngn together, the resources of school and commu- 
nity to help young peojite meet their diverse and 
changing needs/ 

-^onrad Briner, Ramon Cortines, 
John Pincus, and Robert Stout 

Concurrence by tho followiiia Commission members: Melvin 
Barlow, Elena Maiia Bermadez, Robert Botts, Mary Jane 
Brinton, John OmoUno, Austin Davis,. Laura Fujikawa, 
Charles Hutchison, Richard Jf'ohnsen, Gene Kaplan, Frank 
Kidher, Ruth Aiawa Lanier, Robbin Lewis, Kendall Lodc- 
hart, Henry Marihall, MoOy McGe6, Beverly Mooney, Leiand , 
Newcomer, Winism Noble, Armando Rodriguez, and James 
Taylor 

ADDENDUMI-B 

Ther£ is 0tM implication in; the ^Commission 
report (e^;, Section 21.2) that state-local funding for 
education should, be increased. In li^t of inflationary 
pressures* some increases may clearly be in order. But 
in a time of economic recession and 'an era of 
declining enrollment, any real increase in funding for 
schools should be tied to requirements that the 
additional resc^ces are being used effectively as a 
condition of conttnuiibld^ funding. California's early 
childhood education </(ECE) program has set an 



example in this respect. Increases in ECE funds for 
school districts are tied to schooNelrel performa)nce in 
ECE-funded schools. The approach offers a sound 
basis for future increases in school system funding. 

-John Pincus 

Concurrence by the following Commission members: Mehdn' 
Barlow, Maria Blena Bermudez, Conrad Briner, Harvey Cote, 
Ramon Cortihes, Austin Davis, Laura jPujikawa, Charles 
Hutchison, Robert Joss, Gene Kaplan, Frank Kidner, Ruth 
Asawa Lanier, Kendall Lockhart,^ Henry ManhaU, Molly 
McGee, Beverly^Mooney, Armando Rodriguez, Robert Stout, 
and Freda Thodaksson 



, ADDENDUM I-C 

Section 23 recommends that the state (Depart- 
ment of Education) be assigned the^ responsibility for 
evaliMting the effectiveness oT the educational pro- 
gram cpnductej^ by the locd schoolj^^ 
' \^th the philosophy that every program should be 
evaluated as to the effldency of its operation, the 
degree of meeting the needs of its clientele^ and the 
degree of attainment of its ovim goals. I further agfee 
that the development of the programs, goals, and 
procedures riiust be done by local people at the local 
level., 

I caimot acept the concept that the state (Depart- 
ment of Education) could or should develop the 
method and procedures for evaluating fairly, equi- 
tably, and honestly the .different proems developed 
by local districts and/or the inherent variations 
devised to meet the local needs and aspirations: 

This is no more possible than would be an attempt 
to measure oil, diamonds, oranges, and wind velocity 
by the same yardstick, 

I submit, as a classic case in point, the frustrations 
and resentments developed statewide this year over 
the evaluation methods and procedures (Monitor and 
Review) of this state (Department of Education) in 
assesshig local early childhood education programs. 
The state is attempting to measure the degree of local 
proficiency towards meeting local goal^ by state- 
established criteria ibased upon procedure;^^ not upon 
results. An evaluation of local proficiency mus/ be 
based upon the criteria of the local program* 

•-John Cimolino 

Concurrence by the following Commisdon members: Melvin 
. Barlow, Maria Elena Bermudez, Robert Botts, Maty Jane * 
Brinton, Harvey Cole, Laura Fujikawa, Catherine Golliher, 
Richard Johnien, Gene Kaplan, Don KTenhy, Ruth Asawa 
Lanier, Kendall Lockhart, Henry MarshaU, MoUy, McGee, 
V Armando. Rodriguez, Lawrence Stevens, James Taylor, Freda 
thorlakison, and Merle Wood 



Two statements with adiditional or dissenting 
points of view were circulated to the full Conimission 
for review, bui they 3id not receive the 25 percent 
cqnciinence initially required by the Commission for 
inclusion in the report. However, the Commission 
decided at its last meeting that these statements also 
should be included as Part II of the addenda. 

PART II 

ADDENDUM A 

fa^ 1 - Expected Outcomes of Education. I do 
not find the term "to think" in the expected 
outcomes. Nor do I find the expectation that young 
people should be ethical in their actips. I believe 
that schools should play a role in developing these 
qualities. This section should have spelled out clearly 
that a rational and ethical individual is a desirable 
goal for the. school system. 

Page 8 - Educational Progress and Proficiency. 
1SccO<m2.2Tslnco^ 

instruction can or should be placed in Skinnerian 
pigeonholes that educators call behavioial objectives. 
Section 2.2 in.effectliegates Section 2.4 and takes a 
lot of the/interest, enjoyment, creativity, and fun out 
of learning. The problem With schools is not the lack 
of specific objectives but tfe^ack of interesting 
activity and creativity. 

Pages 20, 24, Z2 - The New Educator. The twelfth 
, paragraph on page 20 which states that schools are 
"forced" to retain incompetents is misleading. The 
failure of schools to dismiss,.incompetents is due to. 
the lack of proper evaluation and courage to under- 
take a dismissal proceeding. What administration has 
failed to cope with in dismissing educators are basic 



39 




/ 



ri^ts guaranteed under the Constitution. It is a myth 
that educatofs cannot be dismissed. This paragraph is 
held out as a hbpje to those who want to use teacheri 
as a scapegoat. Hiat .hope is unrealized by a careful 
reading' of Secfion 20 whiiih, in effect, changes 
nothing. 

Section 20, pagf 24; is inconsistent. It emphasizes 
tiie need to evaluate educators on the basis of 
performance but recommends that the list pf reasons 
for dismiss contained In tbf Education Code be 
retained. Most of these reasons have littie or nothings 
to do with the performance and effectiveness of 
' educators. 

P^er 'education and the credentialing system 
have been ctitidzed fof their ineptitude in training 
and licensing educators^ page 22. Among their chief 
critics ,have been teachers who have had to learn the 
~hard-47MQMiow4ne|{ectiveHte 
are. I would suggest that teachers should be involved * 
in setting of standards and deigning trainiiig pror 
gr^ms rather than leaving it sdely in the hands of 
those who have.alr^dy failed. , 

Pages 12, 26-27 - Education(d £mironmmts 
New Resources. The report geiierally avoids the 
question of proper funding and staffiiig of the 
.educational^iystem. Section 6, page 12, fails to point 
out that more teachers will be needed if the ii^al of 

' ''personalized^' instruction is. to become a reality. 

-Most ^people i^ore the harsh reality that teachers 
instruct (or try to) as many as 200 or more students 
each day. 

The introduction to the - section on New 
Resources, pages 26-27, alludes loathe fact that more 
personnel might be required but then states that, as 
more community resources are. used, the costs of 

"Tefbrm-wiBbe-Tcduccdrifsdioplsim 
eqiiip the students with the skiU? and knowledge that 

. this^ it is 

unlikely that any reform of schools will be significant 
unless there is a reexamination' of political and 
economic priorities to provide proper funding for the 
schools. . ^ 

However, the RISE Report recommends that other 
agencies, which may be beyond the control of the 
public, receive public monies to coii|j|;iCt educational 
programs (Section 22.3, page 28). This would draui 
ihoney from an alreadjr under-financed school \ 
system. 

' -Lawrence Stevens 
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ADDENDUM U-B 

I amiable to concur in that section of the report 
appearing on page 24. and headed by the statement 
'^20, l^ocedures for evaluating and dismis^g educa* 
tors should be simgUfied^ndimproved'* The reasons 
which cai^ jne to Mdthhold my concurrence follow: 
J<-Tfic tone of this section is iruppropriate. It is 
headed '^-Evjduation and Dimlising Educa- 
tors-" but tiie burden of this section as a whole 
relates to dismissal. The po^tive values of fre- 
quent evaluation processed are virtually ignored. 
The introduction of the report contains a list of 
factors which give risfe to a school sqrstem, the 
^ performance of whichas^ called jwriously in the 
question.: None of these factors suggests that 
, generalized incompetence of educators lies at the 
root of the expressed dissatisfaction. 

2. The Summary of Recommendations is po^tive~ 
in tone.'The summary JKuggests affirmative steps 
which the Commission believes; in the aggre- 
gate, would ^ improve the 'school system, 
improve thp j^rfbrmance of iei^ers, and 

^ develop i new Awareness of ihe importance of 
the learning process, .Against this background 
Section 20 may be read tO mean that one of the 
essential difficulties & centered in incompetent 
educational professional staff. I do not accept 
that view. I believe that ^ the. thrust of tMs^ 
report--and it should be— is to convey a new 
jcnsc of appreciation of the importance of 
schooling and of the important role whicli 
educators will assume in the implementation of 
these recommendations. It cannot then be 
other than counterproductive to convey the 
view that ^neralized incompetence is a serious 

. pjtohlent and^that^teps^ntisiJbe^tak^^ 
it easier and quicker to dismiss an educator. 

3. The Education Code contains provisions relat- 
ing to the disnussd of educator Those provi- 
sions need to pro<!M:t the rights of individual 

' educators on the one hand White assuring the 
rights of scliool districts fqr their dedgnees to 
terminate the employinent of an educatdr for a 
variety of reasons, including demonstrated in- 
competence. That is as it should be; if amend- 
menU to the Education Code are essential to 
remedy any existing defect^ those amendments 
should b^ submitted to the Legislature. 

. -FrmiAiidmr 




Appendix A 

Invited Presentations 
totheCommission 



The following state and national figures in educalton 
made invited presentations to the Commission for Re- 
form of Intermediate and Secondary Education: v 

L Ralph Tylcr> Dkecior Eineiit^s^of the Center for 
Advanced Study in thf Behavioral Saences;^and 
Chainnan of the Exploratory Committee on 
/^ssing the Progress of Educauon 

JPreseniatioh: "An Historical Assessment of the 
Success of American Secondary Education** 



2. George B. Leonard, former Seiuor Editor and West , 
Coast Editorial Manager of LOO/iT^lagaxine; Vice- 
President of Esalen Institute of San Francisco and 
Big Sur, California; author of Education and 
Ecstasy mA The Tmnsfof^tmtian 

Presentation: "A Changing Society Requires Signi- 
ficant Changes in American Seibndaty Education^^ 



3. Leon Lessinger, former Associate Conunis* 
sioner of Education; now Dean of the University 
of South Carolina Sciiool of Education 



Presentation: 
Teaching** 



*A Polyperceptual Transaction with 



%. Willis W. Hannan, Director of^ the Center Tor the 
Study of Social Policy, Stanford Research Insti- 
tute; member of the * Commerce Technical 
Advisk>fy Board of the Department of Commerce, 



Wasiiiiiftoii, D.C.; member of the sUfT of SUnford 

O. Wi^ ftiatid^, S^^ Aiulysl with the 

Center for the Stiidy of Socitl Policy, Stanford 
Reieuchtiislittt^ 

liioriuis C« 1)10001; Director of the Educational Pol- 
icy Research Center^ Stanford Research Institute 



Joint Presentation: **AIteniative Future Possi* 
biUties That WH Affect Intennediate and Second^ 
, ary Education'* 

S. William Monohan, former Superintendent of the 
Fremont Unified School District 

: Pret^ntation: *1Historical Perspectives on American 
Secondaiy Education^' 
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Appendix B 

Presentations 



Public fbnim locations appear in their chrono- 
l^cal order. Speakers and topics are listed in their 
orde r of appearance at ea di fdr um. Copies of these 



I \Ji ui I lo California State Department of Education, 721 

tol Mall, Sacramento^ CA 9S814. Requests shouM 
include complete informaUon regarding items sought. . 
An asterisk (*) indicates presentations ^^ch were 
presented veibally only aiid for wtiich no papers are 
available. 

Hilton Inn-San Fnndfloo Aiiport, BudiQgaine, Califomia 
Augait8,I974 

\ 1. The Tnchtenbeig Speed System of Basic Mathematics: 

Katherine Cain, Diiectoress, Country Line School, 
General Public, Lot Gatos 

2. Statement of California Music Educators ' Association: 
William Burke, Music Coordinator, Mt Diablo Unified 
School District, California Music Educators Association, 
Conc<^ 

3. Improvement and Change in Junior Hish Schools: lom 
H. CeUo, Seventh throush Eighth Grade Task Force, 

4 Cupertino Union Elementary School District, San Jose 

^ » 4. Schools u Community Learning Centers: Howard Jeter, 

Teacher, San Francisco Unified School District; Chair- 
- mail. Education Committee, Berkeley Model Cities Pro- 
gram ■ ^ .. / . 
5. Fulfillment <^ individual Potential - Transcendental 
Meditation: Charles Keisey, international Meditation 
Society, Affiliate of Maharishl international University, 
San Francisco 

,1 ' 6. The School as a Central Organizational Agency in the 

^ Community: Jerry Mullihs, Project Supervisor, Cifns 

^ Counseling Project, Yerfaa Buena Hi^ School, East Side 

Union High ^hool District, San Joie 
' 7. Instructional Technology in the 1970s: Edmund M. 

Pease, Vice-President, Systems Research, Foundation for 
Advanced Communications for Education, Glendale 
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S. ^hool-Commuiiity Involvement; Velma Milliosu Chair- 
peison, Eait Vattey Regional Park Association, iSah Jose 
9. Selected Recommendations from the Kettering Report 
a^d Integration of Subject-Matter DiscipUnes: Sister 
AticQ Tobriner and Cuidida GiUis, Edu9ation Depart- 
mipnt; Holy ;Names College, Oakland 
10. StUdent-Teacher^Piient - Each Has a Shared Responsi* 
l^ty for Instruction: James Kramer, ExecutWe Director, 
Sail Francisco Classroom Teachers* Association 
Conceptual Approach to Education: Bob Rothschild, 
Superintendent; Joseph CanciamiUa, Board member; and 
Blario Menesini, Director of Curriculum, Pittsburg Uni- 
fied School District 

*12. Job Assurance for Graduates from Urban Areas: Allen 
Cahriii, Dean, School of Education, University of San 
Francisco ^ 

-13. Alternative Schools^ Anthony Flores, General Public, 
SanJooe 

*14. Some of the Problems the Teachen' Union Sees in the 
Ptesent Intermediate/Secondary ^ Education Structure: 
James E. Ballard, A^ce-ftesident, Northern California 

^ American Federation of Teachers, San Francisco 

Fresno Hilton-Fresno, CaUfoniia 
September 5, 1974 

t. 'SC^e^tt!ll ftf Qrft^ * Srillitinn tl>"fttV 
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Problems of Education: Rick Sarkisian and Andrea 
Cowan, Students* International Meditation Society, 
AfOHate of Mahaiishi International University, Fresno 

2. Pieer Counseling - A Strategy for Changes Connee L. 
Bowman, General Publi^ Fresno 

3. Making Languages Learnable,, with Ease: Michael 
^ Thomas, Director, Michael Thomas Language Center, 

General Public, Beverly H^ 
, 4. Student Producer Program - Student Involvement: E. G. 
V Somogyi, President, School Research and Service Foun- 
dation, Anahehn 

5. Comparative Education ~ A Conceptual Model: Barbara 
Torell, General Public, Carmel 

6. Current Problems in Secondary Education and Their Solu- 
tion: Grant Jensen, Assistant Superintendent, Instruction, 
Kern Union High School District, Bakersfield 

7. Contributions of Biisine^ Education to Student Prepara- 
tion for life: Dwayne Schramm, Professor of Teacher 
Education, California State Univccsity, Fresno; Presi- 
dent, California Business Education Association 

S. School-Community Involvement and Cooperation; Jerry 
Phillips, Areji Administrator, Blackstone East, Fresno 
Unifled^School District 

9. Recommd^ndations for Secondary Education Reform - 
Beliavioral Science, Work Experience, Independent 
Study^Flexible Programs: Wayne Jordan, Director of 
Instruction, Office of the Fresno County^Superintendent 
of Schools 

10. Preparation of Women for Positions in Education: Lillian 
Moore, L'egishittve Committee, National Organization for 
Women^ Sail Jose ^, 

Holiday Inn-**Redding, California 
September 18, 1974 
1. Secondaiy/Post^Secondary Articulation in Agricultural 
Education: Bill Burrows, (Chairman, Applied Science 
Division; Shasta College, Redding 
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2. Student and Teacher Needs: Clayton Griegerson, Direc- 
tor, Regional Occupational Ptc^rams, Office of the 
Tehama County Supointendent of Schools, Ried Bhiff 

3. Reform of Educational Hierarchy and Fund Allocation: 
Fred Berkeley, Assistant Supdtintend^nt, Wheatland 
School District 

4. The Good Facts of Agricultural Education: Thomas J. 
Biazfl, Manager, Trinity County Fair, Hayfork 

5. Resources Needed for the Runl Hi^ School in the 70*8 
and SO's: Edward A. Murpfn^, Superintendent, Red' 
Bluir Union School District 

6. A Program of High-Interest Electives for Intermediate 
Grades: Richard Ferguson, Principal, Central Valley 
Intermtkliate School 

7. Rationale for a Cross-Age Tutoring Program for Hi^ 
Schod and Elementary Students with Reading Prob- 
lems: Sally Ann Peanum, Reading Teacher, Anderson 
High School; General Public 

8; Multiple Options at the Intermediate and Secondary 
Leveb: Bud Nedy, Assistant Superiiilendent of Instruc- 
tional Serviced, Office of the ShastrCounty Sup^ten- 
dent of Schools, Redding 

9. Fine Arts in the Intermediate and Secondary Schools 
During the Next 25 Yean: Leif^ton Edelman, General 
Public, Redding . 
"id>"Con« e rvatio« Hia 




Roger Hardison, TfK^ounty Jdint Union High School 
District, WeaverviDe * \ 

11. Age of Leaving School: Virginia Bryne, Teacher, FaO 
Rhrer Junior/Senior Hi^ School, McArthur ^ . 

12. Indian jHistory, Law, and Religion: Mildred Rhodes, 
General Public, Big Bend 

13. Indian Studies: Genevieve Seely, California Indian Edu- 
cation Association, Central Valley > 

Holiday Inn--Reddin^ CaUfomia 
September 19, 1974 

L Nine Areas of Con<:em in Secondary Education: Leroy 
Christophenon, Counselor, Bumey Hi^ School 

2. The Importance of Indian Studies in die Schoob: 
Franceses Fryer, T^her, General Pub'tic, Redding 

3. Alternatives to Aoidemic Learning in the Intermediate 
Grad^: Gabriele S. Brown, Principal, Min^sral Elemen- 
tary School 

*4. Today*s Child in Tomorrow's Worid: Christian Udel- 

hofen. General Public, Redding 
*S. Developing Strong Programs for Intermediate Grades: 
Glen D. Smith, Superintendent, Red Bluff Union 
Elementary School District 
*6. Purging Cprporal Punishment from Our Schools: Janet 
Taff, Committee to End Violence Against the Next 
Generatidn, Inc.; Redding > ^ 

*7. Articidatibn: ^Loren D* Phillips, Asristant Superintenr 
dent, Shasta-Tehama-Trinity Joint Community College, 
Redding ( 
Problems in Int^ediate Education: Cliff Peterson, 
Principal, Berrendos Elementary School, Red Bluf? 
Problems of Inteimediate and ^Secondary Eduction: 
Dean Dennett, Consultant, Program Development, OfQce 
of the Shasta County Superintendent of Schools, 
Redding 
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10. ' FPA - VihiQ of VooitionaL Youtk Oigtnizitionf lDavo 

4t;Xi^eiiity0f Smtll^School Districts: Paul Cole, Principal, 
Bend Elementary School District, Red Bluff - 

Olfice of the San Dipgo County Superintottdeot of Schoob 
SafiDi^tCalifomit 
qctobef3^1974 

1. Diagnostte/ftescriptive Teachiiiig: Elisa Sanchet, Direc- 
tor^ Compenatoiy Education, San Diego Unifiied School 
District V 

2. Options (Alternatives) in Education Year Round 
Schools: Charies^ Ballinger, Currieulum Coordinator, 
Office of the>San DiegOv County Superintendent of 
Schools 

3. 700 jPkoject ^ Altonathre Pxogram ' Within School: 
Albert C Cook^ PHncipal, OTaneU Junior High School, 
General PiibHc^ San Diego 

4. E^ntbl SIdlis and Understaiidings for California Hi^ 
School Giadijiates* Well-Deing: Walt Sorochan, Assistant 
,?kofessar» San Diego Sute University, General Public, 
itan Di^o ' 

5. Consiunei Competencies: Janet Kintner; Attorney, and 
. Marco UMandri. Student, Generd Pubti^DelMa^ 

6. "WK i t WFl l rc P o ihg^ i^^ C a row Edu ca fi o n* "Wi nfa m 



ST^Del Rey Hi^ School - A Vocational High School: J. 
William Goddard, Director of Cigreer and Vocational 
Educatioi^ Sweetwater Union Ifi^ School District, 
ChulaVisU 

La Mc^a^Spiing Valley Edacatidri Center ^ 
La Mesa, California 
October 3« 1974 

1. fieicd for Physical and Health Education in Californ^ 
Public Schools, Grades '7-12: Ash Hayes, State Presi- 
dent, California Association of Health,. Physical Educa- 
tion, and Recreation, Sah Diego 

2. Need for Organizational FleTdbility at the Secondary^ 
Level: Tom Goodmaii, Superintendent, San Diego Uni- 
fied School District 

3. Human-Needs to Be Met by the Schools of the Future: 
Noel Burch, E4uca^onal Consultant* Effectiveness Train-/ 
ing Associates, Pasulena 

4. Overview of ^Philosophy of California Mathematics Coun^ 
cil: Leonard Tabors Principal, Lakeside Farms Elemen- 
tary School; and Vice-Preddent, tklifomia Mathefi^cs 
Coiincil, Lakeside 

^5. /AtematiVM Within the Co'n]iprehensive School: Dick 

/Jackson^ Principal, Crawford High School, San Diego 
6. Graduates with Conviction and Principles: P. Griffith 
- — Lindel l » Kbj c ct Ad ra iaist i fa l o r , ■ Cr iBatidn--S<^cncc — 



Fansler, Principal, Wright Brothers Career Hi{^ School, 
San Di£^o 

7. The Energy Crisis: ted SandaU, Physical Education 

Tetc||ier, CAHI?.R, San Djego ' 
i^. Teaching vCreativZty in Our> Present,. School System: 
" Lester Ingber, lnstii?ite for the Study of Attention, Inc., 
, Solana Beach 

9. Reform of Education: Arthur Janies Brown, Sr., General > 

Public, San Piegp 
*iO« Heform Secondary Educatioht W. F. B^ley, Vice- 

Chairman, Area XU, Vo^onal Education Planning 

Committee, General IHibUp; San Diego 
Ml. Medical Aspects of Exercise: John L. Boyer, California 

Medical Association, Sto Diego 

Natioiial City Junior High S^ool-Natibnal Oty, CaMfomia 
^October 3, 1974 — - 



sased Programs: Piul Snyder, Superinten- 
ne Riegional Occupational Program, Costa 



1. Community;] 
dent, Cba 
Mesa y 

2. «Whaty;Worth Learning for the Year 2000: Richard 

Brautigam, Superintendent, El Centro Pubtic Schools, El 
Cen^ 

3. Gnduates Whoii|Can Think Independently: Robert 
kofiihl/ Science cl^dinator. Creation Science Research 
Center^ San Diego ' ^ 

4. On Career Eduction: Ronald L. Detrick, Director, 
Career Education, San Diego Unified School District 

5. Parenthood Education: Cuolyn Roeters, Teacher, Morse 
High School, General Public, San Diego 

6. Tutorial Program, P.G. &^E.: George Livingston, Repre-' 
sentative. Government and Public Affairs, Pacific /Gas 
Imd Electric Company, San Francisco / 

7. Second Language Learning Experiences Outsiite the 
Classroom: Harold Winced, Curriculum Specialist, San 
Diego Unified School District 



Research Center, San Diegq 

7. Beyond 19S4 - Reforms Needed to Ensure the Fisture 
of Secondary Education: Ray D« Edman,- Deputy Super- 
intendent^, Irvine Uii£fied School District, Irvine 

S. Extended School Vear: David Pi^oe, Associate Super- 
intendent for , Instruction, La Mesa^pring Valley 
Elementary. School District, La Mesa 

9. Human Relatioris and a Man: Bob Stein, Teac^ier, Taft 
Junior Hi0i School, San Diego 
^10. Altematiye Schooling: Pat Kelly, Alternative S(:hool 
Committee, San' Diego Unified School District 

Riverside Museum -iRiverBide, California . 
October IS, 1974 / 

1. Instructional Materials: Maintaining Tlfeir Value^: J. Roy 
Barron, Director of Instructional /Materials, Santa 
Barbara City High School District ; 

2. Attitudes forr the^ Future: Thomas M. Sheerin, Teacher, 
Alvprd School District, General Publi(i Riverside 

3. Necessary Reforms for Secondary Education: Robert E. 
Hummel, Superintendent^ Hemet unified School Dis- 
trict 

4. Compulsory Education: Robert Carey, Teacher, Ramona 
. High Sqhool, General Public, Ramona 

5. Expansion of the Community Clissroom Concept: Ray 
House, Director of Occupational Education, Office of 
the Riverside County Superintendeiit of Schools 

6. Non^^nuted PHASE - Elective EngUsh Program: Ray- 
mond J. Hill, English Department Chairman, Indio High 
School, Desert Sands Unified School District, Indio 

^7. Home Economics in the Future: Bonnie Rose, .Teacher, 
Hoine Economics Department, North High School, 
Rivnside. 

*8. Restnichiring Secondary Education:. Sylvia Andreatta, 
Supervisor, Teacher Education, University of California, 
Riversule 



^ 46 

' 58 ' ^ 



9. Time Request %r Contributionl from Middle end 
Seeondflry^ Scltool Fm^ties-Not Jiitt the Indlvidutl: 

^ Kithryn Fispite, Pritic^il, Cbntnl Middle School; Asso- 
datidii of CalifoniiA School Adminiftritort» Re^on XII, 
Riveitide 

\ RivonideMtiieum-Rivenlde,Ctliforoia 
October 16, 1974 

1. Fundimentjd Skint Cor%ejp$, K-iZ: Mary L. Kruic, 
Readin^/ILaiij^ii^ Adftt CoordinatOTi Ofiice of the Rive^ 

' side Counter SuiH^tendent of: Schools* General Public 

2. StudeiijtOutconie9 and ||d^^ 

Eductliion: Mary Jo F^iiindextcr^ Consumer Economics 
tesichi^» Sira GosgoniO|Iii^,Schoot; Home Economici 
Aisodatiod* SaqJBernard^ 

3. In Support of tiie- FFA P^dgnm: Eva Weiszbrode, 
General Public. Chini^ ^ 

4. Law^ Education, and Participation: Riduud Weintraub, 
Associate Educational Director, Constitutional Rights 
Foundatioii, LosJ^jigelel 

5. Reforms Needed - Staffing Rigidity and High School 
Role: Charles S. Teitell, Jr., Superbitendent, Corona- 
Noico Unified School District, Cdrona ' 

6. Student Involvement in dte Hi^ Schools: Roy Burling, 
. Student Represpntotive^ District Student Congress, San 

Bemydlnoaty Unified Schw^^ 

7. individualizing Education tn the Secondary" Schools: 
Albert D. Marley, Assistant Superintendent of Initruc- 
don, Riverside Unified School District 

8. Career Exploiation, decision Maldj^, and Placement: 
Tom Kurtz, Coordinator of Regiohal Occupational Pro- 
gram, Counseling and Guidance, Office>f the Rivenide 
County Superintendent of Schools 

9. Education^ Reforms in Secondary Education: Melba 
Dunlap, General Public, Riverdde 

10. Education Code and State Department Involvement with 
Curriculum: Hal Kelban; Director, of Secondary Educa- 
tion, Moreno Valley Unified School District, General 
Public, Sunnymead ' 

11. Communications Skills as iRbeis: Richard B. Reed, 
Student Teacher* Univerdty of California^ Rivenide, 

..General Public 

f 12. Management Tfaining Necessary to Deliver RISE: Ralph 
£. KeOogg, Superintendent of Schoob, Moreno Valley 
Unified, School District! Association of California School 

^ Achninihrators* Sunnymead 

*13. Prograip for High School Age Migrant Worker: Alex A. 
Alexander* Principal* Desert Sands High School* Desert 
Sands Unified School District* Indio 



HoUday Inn-Oakland;Callfomia 
Octobir 22*4974 

1. Updating High School Technologically Orient<^ Pro- 
* grams: Louie Melo, lessor* Industrial Studies, San 

Joie^tate UiRlndty, General PubUc 

2. The Role of the Art Docent in an Emergent Community 
'School Art ^ognmp: Emma M. Rau, Art Docent 
Coordinator, los Gatos Union Elementary School Dis* 
trict*1^Gatos ^ 

3. Student ftrtidpatior &i Learning Civic Re&ponsibility: 
Lotte SchiBter, Trustee, Tamalpais Union High School 



' 10. Revitalizing Teaching Through Staff Development: 
William £^ Jones* Coordinator, Secondary Education, 
Califon^ State University, Hayward 

11. Career ^''Education, Social Studies, and the Futuite: 
Barbara Brtfwn*. Social StuiHes Teacher, San Leandro 
Higih Sdiool; Califoniia Council for the Social Studies, 

San L^dio — — ^ 7—: — 

12. Career Education in the Intermediate and Secondary 
Sdhooisr Jim Mayo, Director of Career Education, 
Fremoiit Unified School District 

13. Vocational Education at the Intermediate and Secondary 
Level: Riiy Cupps* Vocational Edupation Coordinator, 

. . Office of the Alameda County Superintendent of 
Schods, Hayward W 

14. Skin Development in Social Studies and English: 
Kathryn Muus, Teacher, Loma Vista Intermediate 
School* Concord ^ ' 

15. Physical Education After High School: Wiihehnina 
Tribble* Teacher, McOymonds High School; CAHPER, 
OaUand 

16. What Phyrical Education Means to Me: Nadine Davis, 
Student, Sah Lorenzo High School; CAHPER, San 
Lorenzo 

17. Ignorance of the Real Reason for Exercise: Diane 
Coler-Dirk* CAHPER, Oaklahd 

18. The Community Viewpoint of District Needs: Darlehe 
Lawson, Oakland Unified School District Advisory Com- 
mittee ^ . 

l9^4^e^JecessitjM3f~RoianfiiipPh^^ Education and 

Recreation as ^ Part of the Secondary School Cuoricu- 
^ lum^ Mrs. Robert Stich,Gperal)(N]blic,Al# 
'^20. The Need for a Higher Priority for Education in the 
State Budget: Philip N^ Hayman, American Federation 
^ ofTeacher8*Local771,Oaldand 

Fulton Junior High School^ Van Nuys, C^fomla 
November 6» 1974 

1. Alternative Programs in^ English: Nancy 
Teacher, Chatsworth High School 

2. Community Action Corporation: Louis Zigman, Labor 
Attorney, National Labqr Relations Board, Canoga Park 



ERstript; New Voter Educational Research Foundation, 
San Rafael 

4. Student-Created Television Series About Their Educa- 
tion: Luther Kirven, General Pufilic, OakUnd 

5. The Need for Global Perspectives in Education: Don 
Maclntbshi Director, Diablo Valley Education Project* 
Mt Qiablo Uiiified Schd^ District; Califoniia Council 
for the Social Studies* Concord 

6. Biliiiguii Eduicitton at the Secondary Level: Sam Cohen, 
Coorditijltor*^^ Area Secondary Teachers* Association* 
Bay Area Bilmpil Education Lelgue* Oakland 

7. Program Improvements in Oaldand Public Schools: 
Alden Bldal* Acting Superintenddht* Oakland ^Unified 
School district 

S. The Moduhtf lnterfacemeiit Paradigm - Cognithre team- 
ing Styles: Abd*Allah Adesanya, Attimey, Contra Costa 
County Lqial Service, Richmond 

9. Summer Hostels and Campsites: Leigh Robinson, Loam- 
' ing Center Coordinator* Richmond High School, General 
Public ^ 



3. Refonnt in CoumeUng tnd Caieer Planning: Susan 
. Hunter. Mayor's San Fernando VaOey Education Com- 
mittee Task For;^ on CounieUngrVan Nu^^ 

4vJifinto|^ Requirements: 
Vfuicy H(M)^ Mayor's San Fernando Valley Education 
Committee Task Fdrce on Gradiiation Standards, Van 
Nuys ^ 

5. Geneial Attitudes^ Skills, and l}ndert$ahdin|B: Stephen 
• S. OciuCT^^<v*^<^^(^}d Valley Uf^^ 

6. Mi\ior lisaiMi in^ Secondary Education - Iiola^n of 
Youtin Inclusion in Weak Fatce,^devant Education: 

■i Bin £> Sanson, Siena Sapds Unified^^ctiool District, 
Ri^ciest ^ 

7. Ecoject L^AP- Learning and Eduditional Action 
Through Participation - Social Studies: Lynne D. 
Stahnaster, Instructor, Beverly HiQs High School 

8. Rationale for IBnislish: Pat Mimay, Piesldein, English 
^ Cdundl of Los Ajlfples ; 

9. Chamges in Secondiury Education: Roslyn Cooperman, 
Woitten for Education Cominnittee, Bftveirly Hills 

10. C^tio^ I^Tdhb Progm Individuah Sharon 
GiUermiJV , Student/ Webster Junior High School, Los * 

: A ng^ ^ 

11. Altemailve Jnstiuctional Prognims:« Leona Frank, 
General Pobliic, Horthriiige 

12. General Reactions of Student's View: Bob Bordeleau, 
Junior; General Public, V^ Nuys > * 

13. Refcfm iJndeirway at Granada HiOs High Sphool in 
Behaif of Los Angeles Board of Education: Lewis 
Daitini, Granada Hills High School 

14. Con^ Ptoparalbiy Programs: Virginia McNeil, General 
Public, North Hollywood 

East Angeles C<^Bege-^Los AngeteSf Califoinia 
^ ' November 6, 1974 > 

1. Managing Change as Related to Stu^nts: Robert 
Meteher, Muiagement Responsibility Guklance Cofr^ora- 
tion, Los Angeles . 

2. Secondaiy Educiitlon: New DevelopmenU withhi the 
CSULA School of Education: Phil Vako, Dean, School 
of Education^ California State Ui^eiai^, Los Angeles 

3^;.Nuctear School: the School as a Community Centerr 
Robert Gomez, Director, Community Redevelopment 
Agency^ General Public, Los Angeles 

4. Sug^9sted Reforms in Education: Simon Gonzilcii^ Asso- 
ciate Profetsor, University, of California, Los Angeles 

5. A Question of Quality^ Grif ted: Gerald ^unino, 

tant Director, Title III/ feast Los Angeles College, 
Geiieral Public, Los Angeles 

6. Mental Health Prbgiam - Project 100: Fernando Rios, 
Counselor^ Bonnie B^h (Project 100), Belvedere Junior 
High School, Genml Public, Los Angeles 

7. The Coordinating ^ Counselor: Richard Henderson, 
Coordinaling Connsdor, Belvedere JuiU^ 

» General Poblio» Los Angeles 

8. Scknce of Creative Infielligence: Roy Adams, Students^' 
International Meditation Society, Los Angeles . ' ^ ' 

9. Flexibie Phydcai Education^I^ogrsm^ i^' Our Secondary 
Schools: Gwen Wa^ Piesldent, CAHPER, Los Angeles 

10. Indhrldualizinji the Student: Jeremy A* Sarchet, Consult- - 
in| Psychoipi^t. General Public, Whittier 

/ ■ ■ ' , 



11. Reaction to Dn^t Four of RISE: Mary Henly, Nurse, Mt. 
View Elementary School District, El Monte 

12. Innovative Programs: Ophelil Flores, Principal^ BeWe- 
dere Junior High School, General Public, Los An^i^tes 

*13. Need for BUihgual/Bicultural Education: Francisco 
Franco, Director, Eiquela de la Raza^ Long Beach ^ 

Los Angdes Unified sl^QOl District Office 
Los Angelest CiUf oinia 
"^November 6, 1974 

1. Philosophy of the Junior High Sdiool Programs In Los 
Angeles: Willaid SkeUey, Prindpal, Madison Junior High 
School; Loi Angeles Junior High School MncSpab 
Association^ North Hollywood 

2. Senior High School Progiams r Fhflosophy, Goals, and 
Graduation RequiiementB: Josephine C. Jimenez, Princi> 
pal, Alexander Hamilton 1^ School; Educational 
Development Committee, Senior High School Principals 
Associadon, Los Angeles UniflBd Schooipistriict 

3. Needs for Environmental Bducatioii: Bruce Crawford, 
Superintdndlent's Adviidry Committee on Environmental 
Education, Shafter . 

4. I^eded Ditectlons in SecOndaiy Education -A 
Teachi^i-Trainlng'^ Poiht-<>f-View: Raymond McHu^, . 
Chairinan, 0epartmait of Education, California State 
University, Nortliridgs . 

5. Needed Ri^forms in Secondary EdUcatiOU: Jerome R. 
Th(mis!ey, Dbtrict Superintendent, Yucaipa Joint Uni- 
fied School District ' 

6. Social Science Education in Secondaiy Schools: MeP 
.' Rosen» Social Science Teacher, John Kennedy Hljsh 

School; Presidetit, Southern. Califcffhia Social Science 
. Association;* Granada Hills 

7. Academic AssassiOatiOtt- i^ C. E. 
Bradley, Advisory CouncU, Are# C, Lea Angeles 

8. The Future of Instructional Progiams: Harry Handler, 
Associate Superintendent of Instruction, Los Angeles 
Unified School District , 

9. Literary Inquiry: jeny L. Sullivan, Associate Professor 
of EngUih, California State University, Lo^ig Beach 

10. The Student u Client: Bob Unruhe, Pre^nt, United 
Teachen of Los Angeles 

11. Needed Reforms of Intermediate and Secondary 
Schools: Emily. Gibson, Freelance Writer; SEPIA, 

' General Public, Los Angeles 

12. Suggestions by Students for Improving Schools: Adele 
, Somers, General Public, Los Angeles 

Lynwood Commiuiity Cmter-Lynwoodt California 
Noviimber7, 1974 

^ 1. Student Concerns Relative to : RISE: Gerald Diaz, 
General^bllc, San Pedro 

2. Role of Public Schools in IHecieation: Frank Mangione, 
Coordinator, Youth Services, Los Angeles Unified 
School DiJttrlct 

3. Rincon Interpiediate School EKemphury Programs: 
' George Dibs; Assistant Superintendent; Efiucation Pro- 
duction, Ro^x^and Uidfled School District, Rowknd 
HeighU 

4. RISE: A Paient*s Perspective: Lovis King, General 
Public, Glendora 
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5* Physlcif Education-Student Choice System: Al Minturn, 
Admiii(s)kh||or, Los Angeles Unified School District 
- 6. Improy^ent o£ PhyiicaJ Education in the Sa:ondary 
Schod: Bob Morris^ Teacher, El Seeunda^High School. 
GtmkA Public, El S^ndo , " ^ 

7. Oueer Needs of S|udehU and Who Should implement 
Refofini: Sinetta Trimble, Education Counctt for 
ySecimdiry Schools, Compton 
8/Sugge|ted £dul»itkimd Refoims: J. Ray Brown, Teachc7» 
/ NrJfOiH^bSchcK^. General PubUc, Torrance 
/9. ,T«fi^6fs aiid Parents^ A Partnenhip: Doris Blum, PTA 
/ Presid^l, General Public, Glendon 
. / 10. SchooKommunity Leuning dentert: Nancy We|ls, 

/ Teacher, San P^o High School ^ 
/ II. Reform in Secondary Edttcation from the Viewpoint of 
/ a Parent: Mutiiyn Dalton, General Public, San Pedro 

*12. Problems in Education: Ruby May Flowers, General 
Pui(lic, Carson 

Anaheim High Stchod-Anaheim, California 
November?, 1974 

~ 1. A People's Plea for Reform: SELF: Jack Parham, 
Minagor, SELF, Irvine Unified School District 

2. Professiojttl OrganizatiLiii' Role m the Vocational Edu- 
cation Delivery System: D6nald F. Averil!» President, 
California Association of Vocational Education, Hunt- 
mgton Beach' 

3. The Development of Human Potential via a School 
Management System: John W. Hunt, AssisUnt Super- 
inteindent, Huntington Beach Union High Scho6l District 

4. Reform in Pupil Personnel Services: Marilyn Bates, 
Co^^idina tor. Counseling and School Psychology, Calif or- 
.nin^ State University, FuUerton 

Sr Humanistic AspecU of . Education - Education for 
' Human Beings: Dan Donbn, Staff, Umver^ty of Califor^ 
pia,^General Public, Riverside^ ^ 
^ 6. The Discipline of English in the Schools of the Futurt:: 
Charles Schiller, English Teacher, General Public, Laguna 
NIguel 

7. Home Economics - Skills, Knowledge, Understandings, 
Attitudes: Rita Hurley Taylor, Home Economics 
Teacher^ Edison High School; Orange County District 
Home Economics Acisbciation, |luntington Beach 

5. Curriculum and Facilitating Structures ipt Secondary 
^ Education Reform: William B. Zogg, Superintendent, 

- Saddleback Valley Unified School District, Laguna Hills 
9. Average DaOy Attendance ReccHnmendatlons: Robert 
Clucas, Student AUvisory Council, Orange Unified 
School District 

10. Career Technical Park: Jack Sappington, Administrator, 
Work Exp^ence/Vocational Education, OiaUge Unified 
. SchodlDistrict 
^ II. Re: Middle School ~ Junior Hi|pi School: Harry L. 

Hoiferbert, Principal, McFadden Intermediate School; 
Central Orange .County Association of California School 
Admlnistntbts, Santa Ana 

12. The Art^ Progfam of the Future: Pauline Gi^tner, 
CooidiAator, An Education, Office of the Orange 
County Superintendent of Scjioois; California Art 
Education Association, Santa Ana * 

13. Openness to All Matters Concerning Human Existence: 
Wayne D. Lamont, Assbciate Director, California Alter- 

^ native Leamhig W&i School, Santa Ana,. 



14. Teacher Reactions to the Kettering Report: Virginia L. 
Walker, Chairman, Political Action Committee, Asso* ' 
ciated Chino Teachers, Cluno 

15. High Sebool Athletics ~ The Price We Pay: Norman H. 
Neville, Jr., Teacher, Mission Viejo High School, General 
Public, Mission Viejo 

16. Reaction to Draft Four of RISE: Sally Williams, School t 
Nurse, Savanna High School; California School Nurses 
drgaitotion, Anaheim ^ 

. 17. Chutt Size, School Financing, and the College Model: 
Harokt 0. Allen, Gasden Grove Federation of Teachers, 
Garden Giove ' 
, 18. Reforming the. Administration of School Systems: Paul 
Snyder, General Public, Buena Park • 
19. Career Education: Gene M> Lung, General Public, La 
Habra 

. 20. Description of the North Orange County Regional Occu- 
pational Program: Stan Ross, Superintendent, North 
Orange County Regional Occupational Program, Anaheim ^ 

21. The Rote of Dance in Educatimi: GreU Weatherill,^ 
Teacher, Orange High School 

22. Physical Education: David Weatherill, Dhnsion Chair- 
man, Health, Physical Education, Recreation, Chapman 
CoDege,jprange j 

*23, Penpectives and Experience^ for Junior and Senior High 
School Minority Students: Manuel Mendez, Architect, 
and Students from Santa Ana High School, Orange 
County Humim Relations Commiuion, Santa Ana 

*24. Local-Control Based on a Guideline and a Permissive 
Education Code: Gary D. GolT, Principal, BreaOlinda 
High School; Association^ of California School Admlnb- 
trators,Brea f ■ 

Airport Sheraton Inn-Los Angeles, California 
November 7, 1974 

1. Flexibility in Course Offerings: Nonna L. Wilbur, 
Consultant, Curriculum and Instruction, Ofifice of the 
Los Angles County Superintendent of Schools, Downey 

2. llie Counselor and the Student of the Future: Wanda 
Ehihardt, Counselor,' Burbank Junior High Schools Cali* 
fomia School Counselors Association, Burbank 

3. A Word in Favon of Youth: Robert F. Kelly, Superinten- 
dent, Antelope Valley Union High School District, ; 
. General Public, Lancaster ^ 

4. Multlculturafism'in the P^cuhim for a Positive Self- 
Concept: Soledad Garcia, Principal, Wihnington Junior 
High SchoolrGeneral Public, Wilmirftton 

5. Reactions Concerning Secondary Refbrm-Abolish Com- 
pulsory Education, Remove Subject Sequence, Reform. 
Finince: Gerald E. Dart, Director, Educational Adminis- 
tration, LoypiaMarymount University, Los Angeles 

6. Prevention Power Pays: R^iiii M. Eddy, School Nunc, 
Long Beach Unified School District; l^sident, California 
School Nurses Organteadoi^ Long Betch 

7. Teaching English in Secondary Schools: Faye Xouise 
Grindstaff, General Public^ranada Hills 

8. Career-Related Education-Philosophyr, Goals, Objectives. 
Methods: Barton W. Welsh, Superintendent, Southern 
Californii Regional Occupational Center^ tonance 

9. PUot Program in Junior Hi^ Schools Involve 
Teacher Training: Karolynne Gee and Annette Sweezy, 
Committee of Parents for Increased Professional Corti- 
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petence of Secondly SchoolvTeachen. General Public, 
Lot Angeles 

10. Peaiftble Outcomes of Intermedufe and Secondary 
Education: Fat Wickwiie, Chairman. Directors of PupU 
Pbrsdhnet Services of Los Angeles County, Cbs Angeles 

11. Is the 14th Amendment and Bttl of R^ts for Adults 
Atone? Joyce S. Fisk> American Civil Liberties Union of 
Southern CiMoink, IsOjS An^^ 

12. JPtoposed Peer Counseling Pribram - Secondary Level: 
BIrs. Thomas Xudge, General Public, Los AngeleSi 

13. Goals for Suiyival: Forrest Coulter, Teacher, Rancho Los 
Amigoi H<M^itai Sch(»ol, Downey ^ 

14. Social Studn» Concerns: Nancy Nutsseler, Social Studies 
Depaitinent Chairman, Lawndale High School 

15. Practical Changes for Effective Leiuming: Mildred K. 
Rabin; Secondary School Teacher, General Public, Los . 
Angeles 

16. Be tSure of any Program: Mrs. William WaO. 33rd District 
FFA,Whittier 

X /■ .- 
Offlcei of the SanU Clara County Superintendent of Schools ' 
San lote, C^fomia 
November 20, 1974 

1. The importance of Curriculum Materiab Which Are Free 
of— Racism and SexiSmI ^llan^ Seidr Chairman, Santa 



Sequoia Union High School District, General Public, 
Redwood Qty «^ ^ 

15. School and College/ Cooperation - An Experimental 
Project in Concurrent EnroUment: Larry M. LeKander, 
Assistant Superintendent, Instructional Seivices, Salinas 
Union High School District . 

16. New Educational Directions . Through a Diflerent 
Environment - Siippoit for Alternative Educational Pro* 
grams: Nick LeoUf Omnibus School, .W.*C. Overfelt High 
Scho<$i^ East Side Union High School District, San Jose 

17. Media Library Dynamics: Bill Hinchliff, Basement Roots 
Library, Santa Cruz «. 

18. Insdtutioiud Decision Making x Administrative Authori- 
tarianism: Charlotte Lowry, Teacher, General Public, 
Fremont 

19. School-Community Cooperation: Joan Cello, League of 
Wdmen Voters, San Jose 

20. The Teacher the Chief A|^nt of Reform: Samuel T. 
Skeete, Hemy Slonaker School, ^um Rock Union 
Elementaor Schpol District, San lose " 

21. Eq^uality for Both Sexes in Education: Millicent Ruther-^ 
. fordf Commission on the Status of Women, Santa Clara 
County, San Jose 

22. Emphasis in Education >- School-Community Coopera- 
tion, Alt^rnatiY^^^c^m^ 



ratricia caDral,lir84uate<:iass, san Jose state University 
*23. Need for Compulsory Physical Education in Interme- 
diate and Seccmdary Schools: Martin THeb, California 
Medical Association, Committ<» on Sports, Med^V^ine, 
and Physical Fitness, San Jose 
24. Accurate Portrayals of AsianhAmericahs in Educational 
Media: Mary Chan, Asian-Americans for Community 
Involvement, San Jose 



San Francisco Unified School l^trict Office 
San Frandsco,.Califomia ' 
November 20, 1974 

1. Teacher-Student Learning Partners - Modular Intcrface- 
ment Paradigm: Cary Kinchen and Abd 'Allah Adesanya, 
Children's Educational Research and Development, 
Berkeley ' 

2. A Community View of Educational Change: Evelyn 
WHson, Chairman, Sunset-Parkslde Education and Action 
Committee, S^an Francisco 

3. Educational Opportunity Bank: Eunice- Loewke, Vice- 
Principal, Petaluma Hjgh School, General Public, Peta- 
lum;| 

4. Elimination of Sexism from Instructional Materials: 
Marie A. Long, National Oiganization for Women, San> 
Francisco 

5. Care Counseling: A Problem Ownership Program: Mary 
E. Lee,. Assistant Principal, Capuchino High School, 
General Public, San Bruno . 

6. Goals /or Stiident-Mealth Maintenance: Patricia -^o;^, 
School^Nurse, El Camtno High School; California Sdiool 
Nurses Organization, San Francisco " 

7. Restructuring the Traditional California Junior )1igh 
School: Albert Koshiyama, General Public, £1 Cerrito 

8. Recommendations in Health Education: Katherine 
Murphy, R^tered Nurse, General Public, Danville 

9. CCCTE Recommendations - English Skills, Education 
of Whole Person, Career Preparation: Richard Latimer, 



Clara County Human Relations Commission, San Jose 

2. Reasonable Expectations for High School Graduates: 
Att^ Vatuohe^i Cambrian School District, Campbell 

3. Open Classroom Education: Fran Mcliamaney, O.K. 
Alternative Program, Cupertino Union Elementary o 
School District 

4. Art Programs Toiday and Tomorrow: Jan Tellefsen, 
Santa Clara County Art Commission, San Jjpse 

^S. Sexism in California Schools: "Diane Wh^er, National . 
Organization for Women, San Jose 

6. Suggested Reforms for Intermediate Education: Bud 
Mafedock, Principal, XJv^ School^ ^lan Jose 

7. Community School, ' An? Alternative Education Mode: 
Susan Omsberg, Teacher, Alternative Educa4j|)n Pro- 
gram. W, C. Overfelt High School, San Jose 

8. Student Composition on Killing and Its EHect: Frank 
' Ratiiff,"^ English Curriculum Comnussion, San Jose State 

Unhrersity ■ ^\ 

9. Preventive Health Measures fpr Intermediate and Second- 
ary Schools: Mary Salocks, Supervisor of Nurses, San 
Jose Unill^ School District; California School Nurses, 
Organization, S(an Jose 

10. Language Arts Instruction in the Palo Alt^ Schools: 
Carolyn Tucher, The Parents' English Committee of the 
Giinii Complex^ Mo Alto 

11. Thoughts on the Education of the Adolescent: Ml Pat 
Felice, Principal, Bcimer Intemiediate School; Associa- 
tion of California School Administrators, San Jose 

12. Educational Park as a Viable Sohition to Some Major 
Educational Problems: Guy C. Klitgaard, Principal, 
.leducational Park^ Eut Side Union High School District, 
SanJose 

13. The Teaching of Vahies: An Imperathre for die 
Schools,- Staff, Curriculum, Physical Environment: 
Henry Jensen^ Director, Program Development, East Side 
Union High School, San Jose 

14. Role of Guidance in a Union High School District: Tom 
Stephens, pWtor of Student Personnel Services, 



President, Central California Coifncil of Teachen of 7< 
English, Santa Rosa 

10. A Statement of Secondary Educational Concerns: fiette 
W. I^mdi^ Pkeddent, Secondary Council,. California 
Congress ofP^rentsjuRdTeachm; Inc., San Fm 8. 

11. Mandated Alternative School. Programs .for Children 
Under 16: David Theis, Counselor, Redwood High ^ 
SchdoLGeneial hihlic, Redwood City ^ 9 

12. Feedb^ isaNecesiary l^urt of^^^^ 
Schwartzv^eskleht, United PlasticsCor^ 

13. Northom Calif(miia Peisomiel and Giddance Assodation 
Recfflhineiidatidm to RISE: Richard C. Date, Assistant I a 
Principil, Baflioa High. School; Northern California Per* 
soimel andGukianceAssodatiort,3ant^ranci5co \ IL 

14. Experience-Based Learnii^ ftur. Adolescents: Dyke \ 
Brown, Director, Athen&m School, DanviUe > 12. 

15. Global Pe^fpectivesin Education; Why and How: Robert 
Freeman; Director, W»t Coast Office, Cen^r for War 
and PeaceStndies, Orinda 

16. Need for Health Education in-Our Schools: Gene Huber, 13. 
Supervisor, Health EdliCation, San Francisco Unififd 
School District Sehool Health Association, Szii Fra!*;:isco 

17/ Enact Reform, Not Paperwofk: Dorice Mun)hy« Eureka * 14. 

Valiey Association, 2an Francisco ' "-^ 

IB. Recommendations for Physical Education, Grades 7-12: 15. 



Cuniculum 1984: 10 Years to Go: John Cambus 
Chairman, Department of Speech and Drama, CaliforKia 
SUfe University, Haywar((^ Califjomia Currigmum 
Correlating Council, Hayward 

Instruction and School Climate - Education W Student 
Needs: Richard Sovde, Principal, Elk GroveXenior High 
School, General PubUc, Elk Grove 
The Need for Work Experience Oppor^nities for High 
School Youth: Norvin R. Spence, E;eecutive Secretary, 
California Association of Work Ex^ence Educators, 
Modesto . ■ ■ \ 
Need for Educational Accountability: /ackie Berman, 
State League of Womei^ Voters, San Francisco 
Recomlnendations. in Health Education: Katherine 
Murphyf Registered Nurse, General Public, Danville 
Art: A Fundamental for Education of the Future: Jim 
Snowden, Consultant^ in Art and Industrial Education, 
Mt. Diablo Unified School Districts California Art 
Education Association, Concord \ 
'^xism itn Curriculum - Intermediate Grades: Margaret 
Goodrich, Teacher, San Juan Unified School District; 
National Organization for Women, Camfichael 
Elimfnate Swsm in Curriculum: Lanetie Nichols, 
National Organization for Women, SacramentV 
TUIc jyC md G^^^^^ Lil Mitch,\cague of 
W o men Vot c r i s, Sacraiiientu 



Public, Belmont 

19. Secondary School Cutting: George M. Chavez, League of 
United Latin American Citizens, San Francisco . 

20. Primary* Schools fdr the Spanish-Speaking: Cdnsuelo 
Warton, League of United Latin American Citizens 

21. The Urban School as a . Model for Public Secondary 
Schoob: Paul Jaffe, Urban School of San Francisco, San 
Francisco 

22. Suggestions for Reforming High School Education: Effie 
Schwcrzodiild, General Public, San Francisco 

23'. Ref(^ Suggestions in high School: Sue Bohegian, 
Student, McAteer High School, San Francisco 

24. Suggested Refonhs^ in Secondary Education: , Steve 
Bayne, AssdCiate Director, San Francisco Seivice Center 
for Public EdUcd^tion, San Francisco 

Water Resources BuHding-SacnunentcCaUfotnla ^ 
December 4, 1974 
'1. Mentally Gifted N^s in Giades 7-12: Durand Steiger, 
Sacramento Area Gifted Association, Sacramento 

2. Recommendations for Intermediate and Secondary 
Reform: Marion Reed, Teacher, El Dorado Union High 
School, PlacerviOe 

3. Student Opinions on Reforms Needed for Secondary Edu- 
cation: Roxan Beam, Student, Ponderosa High School, 
and Victor Stukalo, Student, El Dorado High School, El 
Dorado Union fligh School District, Placerville 

4. The Futu!re of Music Education in California Secondary 
Schools: William Burke, Music Coordinator, Mt. Diablo 
School District; California, Music Educators Association, 

5. The Middle School as. an Alternative to the Junior High 
School: Donald Grettnm, Cupertino Union School Dis- 

. trict Mktdte School Committee, Cupertino 

6. Reading lit the Junior College: Diane Pruini Pattison, 
Efl^tish Teacher, Yuba CoQi^; Yuba College Faculty 
Association, MarysvUle ^ 



16. 

17. 

18. 

19. 

2d, 

♦21. 
*21. 
*23. 

r. 

V 1. 



Secondary Education Concerns and Recommendations 
for Their SoluUon: Ratherine Zachariades, 16th District 
PTA, Castro Valley 

High School Cutting and ^Absenteeism: Ari^anda 
Williams, General Public, Berkeley 
Teacher Performance and Curriculum Reform: Jacbue- 
line Foster, Berkeley High School Parents and Teachers 
Association, Berkeley U 
Industrial Arts EducaUon: A Comprehensive Look: Jmin 
Banks, Industrial Education Teacher, Stockton Unif»d 
School District; Industrial Education Association, Stock- 
ton 

An Outline of the Procedures for Implementing the 
Science of Creative Intelligence in Secondary t^ducation: 
Susan Levin, Melanie Brown, and Stan Crowe, Interna- 
tional Meditation Society, AfOliate of Maharishi Interna- 
tional Unhj^ty, Goleta 

Activity Piuckai^s and Individualized Leajming: Joe Mar- 
iatt, Instructor, Hiram Johnson High School, Sacramento 
Positive Educational Transformation: Jessie Stevenson, 
General Public, Berkeley . 

Areas of Concern: Ann Deirup, General Public, Berkeley 

State*^artment of Educaticfn Buikling 
Sacramento, California 
December 4,1974 



Realistic Concepts Are Necessary for Reform: Eugene C. 
Kim, Professor, School of Education, CaliiSomia State 
Univerrity, Sacramento 

2. Put the Student on the Team - Self-Directed Education: 
Burt Liebert, Supervisor of Teacher Education, Depart- 
ment of Education, Urilvertity of California at Davis, 
General Public, Davis 

3. The .Crisis in Writing: lim Gray, Supervisor of EngUsh 
\ Eduoition, University of CilifOrnia, Berkeley 

4. Gukleiines for.Education - Curricular Revision, Teacher 
training. Public Participation: Wanen Conner, Plumas 
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Unified School District Ad Hoc RISE Committee, 
Chesty ' 

5. ACS A Region il. Outcomes for Education - 
Performance-Based Achievement, P.E. Reform, Staff ' 
Improvement: John R, Graf, Principal, El Dprado High 
School; Association of Caiiforma School Administrators, 
Region 11, Pjlaceiville 

6. Age Requirement for Compulsory School Attendance 
Should Not Be Lowered: Mark Fillerup, Student, Para* 
dise School, General Public, Paradise 

7. State of Reading: Pennie Needham, Contra^ Costa 
' Coimty Council of the ^ternational Reading Associa- 
tion, Danvitte 

8« |Re((Uiem foi Compulsory Education: Carolyn Salb, 
'Research Class at Califcnmia State Umversity, Sacra- 
mento^ 

9. Alternative Education: LucUle Gansbeig, Chairperson, 
The Planning Council, Incorporated, Sacramento 

10. Schbd. Health Services for the Future: Cheryl Reyes, 
Cidlfothia School Nurses bi^mizati 

11. Needed Changies in the Funding and Curriculum of 
Secpfldisy Soda! Studies: Laii^nce4^ischback> Teacher, 
Garey High School; Soda} Studies Teachers of Pomona 
Unified School District - / 

12. Pla ce of Foreign Language in Secondary Schdol Reforin: 
Jam i l Ai dl^eyi Acaia ntfs H i gh S c ho o l; Cali fenia- 



2. Equal Educational Opportunity for Job Preparation: 
' Robert Milislagel, ViceChairman,'' California Advisory 

Council on Vocational Education, San^ Cruz 
S.^'The Role and Mission of Vocational Education: Robert 

Lawrencf, Calilfomia Advisory Council on Vocational 

Education,:Saafamento 

4. Social Studies Instruction Within and Outside the School 
Plant and Exp|^runental Gvic Ediicatioh Project: George 
Pickett, Preddent, Cdifomla Council for Sociafl|||udies, 
Sacramento 

5. An E{ghth-Ninth Grade Elective Prpgnun for English and 
Historyt Robert Fos^green, Ad Hoc tonunittee for the 
Ellc Grove Education Association - RISE, Elk Grove 

6. The Role of Educational Media in [<eformhig interme- 
diate ^ Secondary Education: Mfidiam Roberts and 
Earlene Billing, California Association for Educational 
Media and Technolc^ ind California Association for^ 
School libraries^ Santa Baibara. 

7. vThe Immediacy ind Ftiture of Mathematics: Floyd 

Downs, Mathematics Teacher, HiUsdaie Hi^ School; 
Ihesident, CaMfornii Mathematics Council, San Mateo 
g. School Fiilancing: Bill Mitzel, Student, Paradue High 
School ^ . 

9. Gea^ for World Change: Ed Wong. General Public, 
Saciamento 

10. The Health Status of Our SGhOo ls - Are Our Schooh 



Foreign Language Teachers Association, Lafayette 
13« How to Correct 75 Percent of the Reading Problems in 
California Secondary Schools This Year: Geoige E. 
Fulton, Educational and Industrial Research, Inc., 
Beyisrly Hills ; 
14; Class Loads in Writing and Bnglish Classesi Ada Jeppe- 
son. Teacher, Poi^ona High School English Department,^ 
Pomona " 
IS. CdunseliiQ, Guidance, and Placenient at the Secondary 
Level: .Ed Nickerman, Assistant Superintendent, Office 
of the Mendocino County Superintendent.iiLS^hppls; 
Chairman, Association of California Schoof^lldnnmstra- 
tors. Region 4, Vocational Education Cominittee, Ukiah 
Title IX and Girls in Athletics: Jacc^ie Swaback, League 
of Women Voters, Sacramento. 
Concern for the Interscholastic Athletic Programs of 
CaUforitia: Al Baeta, California • Coaches Association, 
Sacramento 

School Health Education: Jerry Gotta, Associate 
Prf^essm, Department V of Health ahd Safety Studies, 
Califomia'State Unhfiersity, Sacramento 
The Student Perspective of Career Education: Gordan 
HeinHch, CaUfornia Advisory Council on Vocational 
Education, Modesto 

The Aiticulation^.,and Coordination of Educational 
Experiences as Selh by Students: Claudia MendenhaU, 
StudenM^ber, California Advisory Council on Voca- 
tional Education, Carpinti^ria 

Employment Developmibnt Department BuOding 
Sacftmento, CaMfomia 
December 4, 1974 

1. A ilypothetical Model for a High School Career Develop- 
ment Program: Norman Stanger, t!hairman, Prc^am 
Committee, California Advisory Council on Vocational 
Educition, Sacramento 



Healthy? Mtry Avery^ Schoi^ Nurse, Preschools, San . 
^ Juan Unified- School District; CaUfornia School Nur^s 
Associa^on, Ckimichael 

11. The Importance of Art Education in the Intermediate; 
and Secondary Schools: Rbbert George, Art. Teacher, 
Ganesha High^ School Art Department, Pomona Unified 
School District / 

12. Needs of Secondary Education - Curricuhim, Perspnnel, 
Finance: Biilie Minasian, McClatchy High School PTA. 
Sacramento 

43. Class Size and the> English Ciuriculum: Jack Pelletief, 
English Teacher, General PubticfCtunmichael • ^ 

1^. Dsnce and Arts:;An^ta Hudson, President, California 
Dance Educators Association, San Mateo 

15. individualized Instruction Program at Leggett Valley 
High School: Louis L'^Mcr, Principal, Leggett Valley 
Schools, Fort Bragg Unified School District,' Leggett 
VaBey ^ 

16. Social Studies -SchooM^ommunity Cooperation: 
Ronald S. Moore, President, Sacramento Area Council 
for Soi;^ Studies, Sacramento 

17. Staff-Oi»erated Schools: Eugene F. Hansen, Teacher, 
General Public^ Auburn 

18. Title IX and Girls in Athletics: Carolyn Garrison, League 
of Women Vbten, Carmichael 

*19. Grass Roots Feedback: Kalil Gezi, Chairman, Depart- 
ment of Behaviorial Sciences/Education, California State 
University, Sacramento 
■ P 

PiesenUitions (torn Professional 
Educational Organizations 

San Diego Hilton at Mlssifui Bay-San Diego, California 
January 5,6,7, I97S - 

*l. Presentation to RISE: George Perry, President, Califor- 
nia Association Of Compensatory Education, Berkeley 
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2. Testimony Presented Before the Commission on Reform 
in intermediate and. Secondary Education: Ruth 
Swetison, President, CaUfomia Congress of Parents and 
T«iK:hers,tik:4 Los Angelas 

3. Secondary Education Reform Suggestions: Cindy 
Cotlins, Megan! 0*NeiU, and Doug Immet, California i 
Association of Stvdent Councils, Mountain View 

M. Yotith and the AdminisUation of Justice: Dick Wein< 
Unuh^ Project Director" with Renee Fajima» Natalie 
Salazar, and James Mejia, Constitutional Rights Founda- ^ 
tion, Los Angeles 

5. A PreseliUtion to RISE: Steve Edwards, President-Elect 
for Bryan Stevens, President, California Teachers Asso- 
ciationt Burlingame 

6. Recommendations of the California Federation of* 
Teachers: Miles Myers, Senior Vice-President^ California 
Federation of Teachers, Oakland ^ 

'*7. Presentation to RISE: Ron Johnson, President, Associa- 
tion of California School Administrators, Burlingame 



8. The Student as Client: Ed Burke and Hank Springer, 
United Teachers of Los Angeles . 
/ 9. Students and Counselors of the Future: Alex D. Aloia, 
President, Californu Pupil Personnel and Ouidsmc^ Asso- 
ciation, Fullerton 
10. Outline of Presentation to RISE Commission: Wesley 
Berry, Executive Director, Accrediting Commission for 
Secondary Schools, Burlingame 
^ IL Presentation to RISE; Hank Weiss, Executive Secretary, 
Industry Education Council of California, Los Angeles 
12. California School Boards Association Position on the 32 
Recommendations of the National Commission on the 
Reform of ' Secondary Educatibh: Marion^ Bergeson, 
President, and Joseph f!i. Brooks, Executive Secretary, 
California School Boards Association, Sacramento 
\3, Teacher Training in California: W. Donald Clague, Dean 
of Graduate and Professional Studies, La Verne College; 
California Counpil on the Education of Teachers, Califor- 
nia State University, FuUlerton 
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. Appendix C 

Position Papers 
Mailed^to tlieCommissibn 




4. 



' (Ananged in the order in which (hey were received ) 

1 . Community Relations Plan: Hie^n Fisher, General Pub- 
lic, Cypress i 

2/ Job Skills, College Credits in High School: Wayne S. 
i^CTguson. District SuperintendentrPalmdatrEtgmgffta ry^ 
School District 

3. Summary of the Evaluation of the Youth and the 
Administration of Justice Project: Vivian ' Monroe, 
Executive Director, Constitutional Rights Foundation, 
Los Angeles 

Position Paper on the Reform of Intermediate and 
Secondary Education: Lloyd G. Jones, Superintendent., 
of Schools, .Torrance Unified School District 

5. Social Science for Tomorrow: A Curriculum of Student 
Inquiry, Discovery, and Participation: Robert D. Barnes, 
Chairman, Social Science Department, John Muir High 
School, Pasadena • 

6. Job Training: Stan Bastian, Chairman, Social Studies 
Department, Willow Glen High SchoolrSan Jose 

7. Counselor Recommendations for a More Human Educa* 
tion: Robert Klein, Richard Furlong; Madeline Rbye^ 
and Robert Bonner, RISE Statement Committee, Placer 
Joint Union High School District, Auburn 
Alternative Diploma for Students Unable tp Complete a 
Regular Foilir-Year Coucm: Elaine Peterson, Head 
Teacher, North Valley High School, Orland 
Private Pfecollege Education, Shpuld Be Represented: . 
Christopher Berrisford, Hesidmaster, Harvard School, 
North Hollywood 

School Survey - Mitchell Junior High School: Fran 
Johnson, JLegislation Chairman, Mitchell Junior High 
FTA, Hancho Cordova 

Student Needs, Grades 9-12: Jack Williams, Assistant 
Superintendent, Er Monte Union High School District 
Anaheim Union High School District Position Paper: R. 
Kenton Wines, Superintendent, Anaheim Union High 
School DisUict 

Program Concept in Secondary Education: William H. 
Comelison, Principal, Vacaville High School 
Issues of Ediicational Change: Gary W. Brophy, Super* 
intendent, Hughson Union High School District; Chair- 
man, Secondary Administration Committee, Region Vl), « 
Hu{^son 
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9. 



10, 



11 



12 



13. 



14 
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17 



18 



15. Contemporalry Emphasis for Educational Change and 
Overview Highlights from Balboa (Prototype School): 
Henry Magnuson, General Public, Salinas 

16. California S.tate FFA Position on Truancy: Shirley Behr, 
California Congress of Parents and Teachers, Inc.. Sixth 
District. Santa Clara. County, San Jos<^ 
RISE Commission Position Paper: Teacher Support 
System; Philip E. Nickennan, Assistant Superintendent, 
Vocational and Career Education; ^rd Ron Snowden, 
Regional Occupational Center Coordinator, Office of the 
Mendocino County Superintendent of Schools, Ukiah 
Urban Pioneer Program: Thomas E. JRickert, Coordina- 
tor, Urban Pioneer Program, San Francisco 

19. Suggestions to Improve Secondary Education in Califor- 
nia: Nelson C. Price, Director, Northern Development 
Center, Evaluation Improvement Project, .Office of the 
San Mateo County Superintendent of Schools, Redwood 
City V ^ 

20. Train Students for Future Responsibilities Through 
Required Civics: Hilda Fritze, General Public, tustin 

21. Train Students in Human Relations Skills: Dorothy 
Warner, Instructional Assistant, Office of the Orange 

\ County Superintendent of Schools, San fa Ana 

22. \ Increase Teacher Competency with Teacher Inscrvice 
,M»?PJjJionLJo^^^ 



-tMtfw d Sch oo l DatilU 

23. Recommendations for Secondary-Intermediate Reform: 
Jean Esar/, League of Women Voters of the Monterey 
Peninsu^jJ<fontercy * 

24. ProfKjScd Social I Science Curriculum Development, 
Grades 7-12: Eugene W. Lambert, Administrative 
Director for Secondary Curriculum and Couhsfclingi' 
Pasadena Unified School District 

25. Decentralize School Administration: Steve Bayne, As^o- 
ciate Director, San Francisco Service Center for Public 
Education, San FranC:isco 

26. Impact of Growth and' Change in the Monterey Bay 
Area: Alice Michael, Coordinator, Environmental Educa- 
tion, Multicultural Education, Office of the Monterey 
County Superintendent of Schools, Salinas 

27. i eacher Improvement - Coping with Adplescb'nce 
- Health Education: Eleanor Bralver, Chairman, Health 
Department, Sy(mar High School 

28. Students Who Need a Second Chance: Helena F. Belz, 
Supervisor, Psychological Services, East Side Union High 
School District, San Jose 

29. The Futuristic Vocational Cuaiculum: Jo Hanson, Home^ 
Economics Tcicher, Dana Hills High School, Dana Point* 

30. Career Education - The Function of the Secondary 
School: Barbara Franklin, Vice-President, Miralcste High 
School; Parents/Teachers/Students Association^ RanchO 
Palos Verdes 

31. Sexist , Practices in California Schools: Nancy Ward, 
Textbook Chairperson, Education Task Force of the 
Ciilifornia National Organization for Women, Berkeley 

32. Considerations for Educational Reform: Robert J. ~ 
Jacob, Principal, Simi Valley, High School, General 

^ Public, Simi Valley 

33. Solutions to Secondary School Violence: Kenneth 
Abraham, English Teacher, .Sequoia High School, Red- 
wood City . 

34. Schooling Adolescents in Urban Society: David E. Kevis, 
D. E. ICwU Research, Philadelphia, Pennsylvania 



35. Improving Our Schools: Adele Somers, General Public, 
Los Angeles 

36. Values: William N. McOowan, Field Service Executive, 
Association of California School Administrators, Burlin- 
game 

37. Goals - Encourage Earlier Teacher Retirement - Review- 
Compulsory Attendance Laws: Richard Col trell. Princi- 
pal, Palm Springs High'Bchool 

38. Special interest Control of < Education: Clifford W. 
Jordan, - District ^Superintendent, .Morongo Unified 
School District, Twcntynine Palms 

39. Reform Educational Legislat^n: Walter J. Zicgler,^ 
Superintendent, FuUerton Union, High School District 

40. Input for RISE: Marguerite Pinson, Coordinator. English 
as a Second Language and Foreign Language, Office of 
the Orange County ^Superintendent of Schools', Santa 

^ Ana 

41. High School Role: James Letjter, fnstructional Services 
Assistant, Office of^the Orange County Superintendent 
of Schools, Santa Ana 

42. The Reform of the Pupil Personnel Services in Intermedi- 
ate- and Secondary Schools and the School Counselof in 
the Secondary School: Patricia Hooper, Coordinator, 

^ Guidance Services, Office of the Orange County Super- 



4 3. *A Sam p Te of Ap p ropiiat e Usp ^ oF Career Gmdanct! 
Paraprofessional: R. J.*Swan, Professor, Counselor Edu- 
cation, California State University, Long Beach 

44. Needs of High School Graduates to Assume a Productive 
and Useful Role in Society; Jiir Priest. Physical and 
Health Education Teacher, Portola Junior High School, 
Snn Francisco ^ ' 

45. Curriculum Reform: John Donovan, Assistant Principal, 
San Rafael High School 

46. Improving Student Learning Experiences: Feme Young. 
Coordinator, Language Arts, Office of the Orange 
County Superintendent of Schools, Santa Ana 

47. In Support of the Affective Domain: James Duggins, 
Associate Professor, Secondary Education, San Francisco 
State University 

48. Some Observations on the Evaluation Dilemma; Robert 
W. Fleuelling, Assistant Superintendent, 3ucna Park 
School District . 

49. Policy 61 00- Instructional Program: John S. Green, Direc- 
tor of Instruction, Oceanside UniCied School^ district 

50. A Plan for Developing the Individual, Grades 7-12: 
Arnold Lees, Ti^acner, Bret Harte Junior High School, 
San Jose . 

51. Recommendations for Eliminating Sexism: Mariona M. 
Barkus, Coordinator^ Education Committee, Los Angeles 
Chapter, National Otganization for Women, Los Angeles- 

52. Guidelines for Equal Treatment of ihp Sexes in Sollat 
- Studies Textbooks and "He'* Is Not '*Shc**: Elizabeth 

Burr, Susan Dunn» and Norma Fan;^har, Education 
Committee, National Organization for Women, Los 
Angeles " ^ 

53. Report on Sex-Stereotyping and the California State 
Adoptions of Science Te;^tbooks: Nancy Ward. Chairper- 
son, National Organization for Women Review Commit- 
tee, Los Angeles 

54. Life Competence: A Non-Sexist Introduction to Practi^ 
cal Arts: Nohna Farquhtr and Carol Mohlman, National 
Organization for Women, Los Angeles 
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55. 

V. 
M 

S9. 

* . 

63v 



Attdlovisual Prognms - Mumanltks, Mairuge and 
Family, and Careen: Sandy Bleifer and Sandy R(»en* 
t^aum. Sand Castlei Creative Properties, Encino 
Environmental Ectucation: William Penn Mote, Jr:» Diieo 
tor, SUte of Cailfornia Department of Paries and 
Recreation, Sacraminto • 

Environmental Edueatton: Edward I^. Dolder» President, 
CaHfbraii Conwrva^on Council* Sacramento 
Work Exp<mnfie ^ucatlont Albert Boothby, Voca- 
tional Spedallsl, JJohfi Kennedy Senior Hii^ School, 
Sacnmento 

lob SkgU: CUude H. Craic» General Public, Whittier 
Goals ^ Cope with the Future; ClariQ^ Va|ue;i: Rev. 
George O'ffrien, Principal, Bishop Montgomery High 
School^ Torrance ' ' 
Qiange the Ages for. Compulsory School Attendance: 
Yolanda GaUegoi Reynolds, Counselor, Willow Olen 
High School, San J0se 

Educational Concerns v'^Teacher Excellence; School 
Buildinf Maintenance: Emile La Salie, Regional Super- 
visor, Agricultural Education, Vocational Education 
Unit« Califimiia Polytechnic Institute, San LuisObUpo, 
Genbi^ Public, Atascadero 

Home Economics in Education;' Kathleen Pavison, Life 



FUIIman«\siaff Counsel^ Lepl OCVke; Catifomii State 

Department of Education, Sa^nuttento 
7B. Essential Refomu for Eloneniary and Secondary Educa- 
tion: William LuftXSenerai Public, Fairfax 
79. Alternative 'Learning. Programs: l;hllllp R. Fergusdn, 

Science Teacher aiul CounsekMr, Gr&ver Cleveland High 

School, General Public, Reseda 
SO. RISE Commissionvfresentetion: Comdia S. WhiUker, 

Director of Secondary Curriculum, San Juan Unified 
, School Districts Carmlchaei 
81. More Copsumer Education Needed: Gieeola M.. Brun, 

Director of Classified Penoniict, Santa Barbara aty 

Elementary and High S<^ool Districts, SahU Barbara. ^ 
82« Necessity for Students to Read at Grade Level; llm 

Lc^on, Dean of Students, Canyon Hlgli School^ Castro 

Valley UnTied Sdiool Districi 

83. Secondary School Curriculum Reorganh&lion: , Roy 
Harris, Sodal Studies Spedalist«^4^ucato Center, San 
Diego City Unified Scfiool District 

84. Pre^nt Minor Programs^ Jeen Nelson, Teen Mothers 
Insuucton Valle Undo High School* South Ht Monte 

85. A Proigiam to Improve Student WriUng Ability: Mrs. L 
E. Schoenhote^ General Public, Walnut Crt«k 

86. The Need, to Improve Sttident Writirt Abilityt Bob A. 



School^ Riverside 
64. ComparatWe Education: Barbara Toin^ll, General Public, 

^ Carmel ' 
65< Idea to Mak«E RISE Go and Attrition Rates: 1. W. 
^ Rollings, Consultant, Pupil l^ersonnel Services^ California 
State DeparUneni of Education, Sacramento 

66. The Need for Educational Reform: I. Philip Schedtwy, 
General Public, Sacramento 

67. Work Expqrience Education: Norrin R. Spence, Bxecu* 
ttve Secrlttary,* California Ass^cialion^of Woric Experi- 
ence Eduo^U^ Modesto City Schools » 

68. Affe>ctive Behavior; School En^ionment: Marly sCoUom, 
General Pub||i^ San Diego . 

69. Rural School Intermediate Grades: iohh N. Sellers, 
Superintendent Cay uco^. Elementary School Distrtct, 

<70. Reforms to Unite the School and the Real World: 
William L Walti, Director, Curriailum Services, Sequoia 
Unk>n Hi|^ School District, Redwood City 

71. lob SXills: Charleys A. Zerbun, General Public 

72. Secondary School and Junior College Grade Level 
Changes: Makohn S. Langford^ Ir., Social Studies 
Teacher^ Homestead Hi^ Schoot,^ttnnyvale 
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